APPENDIX C-1: APPR FOR MANDATED EMPLOYEES

THFA & THCSD APPR Plan
Pursuant to Section 3012-c of the Education Law, the Taconic Hills Central School District
(THCSD) and the Taconic Hills Faculty Association (THFA) has established a
comprehensive evaluation system for the classroom teacher during the 2012 -2013 school
year. Since Pre-K teachers are not a part of the Section 3012-c of the Education Law
APPR, their APPR will only be based on the Non-Growth measures component for the
2012-2013 school year. The THCSD and THFA will continuously evaluate this system;
any/all changes to this plan may be effected with the mutual agreement of both parties.
The goal of all parts in the development of this APPR plan is to cultivate growth of the
professional staff in order to maintain a highly qualified educational program at Taconic
Hills CS and comply with NY state law. To aid in this goal, teachers will receive
professional development on Student Learning Objectives (SLOs), the NYSUT rubric, the
new method of observations, artifact collections, and other APPR related systems during
the 2012-2013 school year. Thereafter teachers will receive professional development as
necessary to achieve complete understanding of the evolving APPR system. The THCSD
and the THFA will discuss the schedule of training opportunities and seek feedback from
THFA members and administrators about additional training needs and other APPR
related systems.

The THCSD and the THFA will develop committees to aid in the development and
implementation of the APPR plan. Any other committees needed, will be created based on
the joint agreement between the THCSD and the THFA.
All APPR documentation (providing the data is available) will be finalized by the Friday
before the last week of school. The final meeting between the teacher and appropriately
calibrated building administrator will happen before the last day of school that academic
year (providing the data is available). Extensions to this or any timeline in this plan must
be mutually agreed upon by both parties. This will apply for all teacher evaluations,
including those whose state component scores have not yet been received.

As this process is in its infancy the expedited 3020a, pursuant to Section 3012-c of
the Education Law, will not be available as an option till the 2015-2016 school.
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Committees Related to the APPR
District APPR Committee:
The THCSD APPR Committee will be made up of three (3) teachers selected by the
THFA, the THFA president, three (3) members from the administrators, the president of
the THAA (Taconic Hills Administrator Association), and the superintendent. The
committee will be jointly chaired by the superintendent and the THFA President and/or a
person(s) of their designation.
This committee will be responsible for development, maintenance, and implementation of
the APPR plan. This committee will be convened to consider the options that may be used
as evidence of student learning within SLOs as well as the types of assessments that will
be used as baseline data for each course specific SLO. Committee members will seek
input from grade levels and departments. The committee will determine the final
assessment option as well as the baseline data evidence used for each course after all
committee members have considered input. Final decision(s) on all matters will be made
with the consensus of the committee. In the event the committee fails to reach a
consensus, the superintendent and the THFA president will make the final decision jointly.
Scheduling Committee
The Scheduling Committee will be made up of three (3) representatives from each the
THFA and the THCSD, totaling six (6) members. The task of this committee is to aid in the
planning and implementing of the pre and post test required by NYS APPR law.
Appeal Committee
The Appeal Committee will be made up of two (2) tenured teachers appointed from a pool
of teachers by the THFA President or his/her designee and two (2) administrators
appointed by the Superintendent or his/her designee to the Committee. The tenured
administrators appointed will not include the administrator who authored the evaluation.
This committee will be given five (5) school days to meet and render their decision on the
appeal by majority vote. The Committee will issue its findings to the Superintendent,
THFA President, the teacher, and the authoring administrator within five (5) school days of
the conference. This Committee will have the right to ask questions of the conference
participants and any other relevant participants and have the right to collect any and all
information necessary to make an informed decision.
•
•

•
•

The Committee is empowered to overturn the entire evaluation if the
evaluation was procedurally flawed.
The Committee is empowered to overturn a section or the entire evaluation
and require a course of action so as to enhance the professional growth of
the employee.
The Committee is empowered to affirm the evaluation and require a course
of action so as to enhance the professional growth of the employee.
The Committee is empowered to affirm the evaluation.
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Locally-Selected Assessment Committee
A locally-selected assessment committee made up of four (4) teachers selected by the
THFA Executive Board and other teachers as necessary, jointly determined by the THFA
Executive Board and the THCSD and administrators, chaired by the Director of Instruction
& Staff Development, will be convened and charged with identifying the specific local
assessment option(s) to be used within each course or grade level subject area.
Committee members will seek input from grade level, department, and course teams. It is
understood that multiple assessments may be used for the locally selected measure.
The final local assessment selection will be determined by the Committee after input has
been considered by all committee members. The Director of Instruction & Staff
Development will make the final decision on local assessment selection in the event the
Committee fails to reach consensus.
The identified locally-selected measure will be the same for all sections of the course that
are taught, regardless of building.
This committee’s product will be to create a matrix that details by grade level, subject, and
course the selected options for locally-selected measures of student achievement.
PDP Committee
The Professional Development Committee will be charged with finding and implementing
professional development for the successful implementation of APPR and professional
growth of the THCSD employees. The makeup of the PDP committee will be based on the
PDP plan and previous agreements and state guidelines.
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Teacher & Student Data Elements
The THCSD will provide accurate data to the NYSED in a format and timeline prescribed
by the NYS Education Commissioner. The THCSD will also provide an opportunity for
every required teacher to verify the subjects and/or student rosters assigned to him/her
prior to the administration of State assessments.
The Director of Instruction & Staff Development will be designated as the Data Manager
who will be in charge of collecting the required data, overseeing changes in and
maintenance of the local data management systems, and ensuring the accuracy of the
data. The THCSD’s Data Manager is responsible for the accuracy, timeliness, and
correction of errors for the information. The Data Manager will be responsible for reporting
to the NYSED the individual subcomponent scores and the total composite effectiveness
score for each covered classroom teacher in the THCSD and will do so in a format and
timeline prescribed by the NYS Education Commissioner.
Teacher of Record Determinations
A Teacher of Record is defined as that teacher who is primarily and directly responsible for
a student’s learning activities that are aligned to the performance measures of a course,
consistent with guidelines prescribed by the NYS Education Commissioner.
In addition to the student demographic, enrollment, program service, and assessment
information already collected for school/ accountability purposes, it is necessary to collect
additional data elements to support Teacher of Record determinations for teacher and
principal evaluations under Education Law §3012-c. These new data elements include
information about the multiple teachers who may be assigned to a course section, as well
as changes in teacher assignment, student enrollment, and student attendance over the
duration of a course.
It is the teacher’s responsibility to verify and report any conflicting data to the District’s
Data Manager.
Strategies for Data Verification
Students are reported as linked to a teacher in two ways (i.e., “enrollment” linkage and
“attendance” linkage):
•

“Enrollment linkage” is defined as the amount of time (prior to the administration of
the assessment to be used for evaluation purposes) that a teacher is assigned to
the class and a student is enrolled in that class. Basic roster information includes
which students are linked to which teachers with beginning and end dates. Linkage
Durations is the total course time, prior to the administration of the assessment or
the end of the school year, which each student was linked to a teacher.
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•

“Attendance linkage” is defined as the amount of time (prior to the administration of
the assessment to be used for evaluation purposes) that a teacher is assigned to a
class, the student is enrolled in the class, and the student attends the class.

•

THCSD’s Data Manager needs to create internal processes to gather assurances
from teachers and principals that they:
o have reviewed the information prior to the verification deadline and
determined it to be complete and accurate
o understand that the data will be used for evaluation and other analytic
purposes only.

Data Correction
As with all other school year data, if the information displayed in the Teacher-Student
Roster Verification Reports is incomplete or inaccurate, the data should be corrected in the
local source system (e.g., the student management system) and submitted again to
NYSED. THCSD’s Data Manager is responsible for creating and communicating clear
processes to both District administrators and teachers, contacting people to report data
inaccuracies, and correcting data inaccuracies prior to the verification deadline.

Assessment Development, Security, & Scoring Procedures
THCSD’s Data Manager is responsible for ensuring that the requirements set forth in the
NYSED Administrative Manuals are followed in the THCSD. The THCSD’s established
protocols for storage, distribution, and administration of the assessments ensure the
security of the assessments before administration of the assessments.
THCSD’s Data Manager is responsible for organizing scoring procedures in order to
ensure that THCSD scorers are trained to score the assessments and that they have no
vested interest in the outcome of the assessments they score.
THCSD assessments will be developed in accordance with guidance provided by the NYS
Education Commissioner and NYSED.
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TEACHER EVALUATION PROCESS
Composite Effectiveness Score
Teacher APPRs conducted under this plan will differentiate teacher effectiveness using a
Composite Effectiveness Score which takes into account multiple measures of
effectiveness. The three parts of the Composite Effectiveness Score are the
growth/comparable measure, the locally-selected measure of growth, and other measures
of effectiveness. The three parts will be summed to calculate the composite effectiveness
score.
Based on such Composite Effectiveness Score, a classroom teacher will be rated as
Highly Effective, Effective, Developing, or Ineffective as defined by the following scoring
bands set forth by NYSED.
Educator Evaluation Rating Categories Defined:
Locally-selected
Measures of Growth

Other Measures
of Effectiveness
(Teacher and
Leader
standards)

Overall
Composite
Score

Highly
Effective

Results are wellabove state
average for
similar students
(or district goals
if no state test).

Results are well-above
District or BOCESadopted expectations
for growth of student
learning standards for
grade/subject.

Overall
performance and
results exceed
standards.

91-100

Effective

Results meet
state average for
similar students
(or district goals
if no state test)

Results meet District or
BOCES-adopted
expectations for growth
of student learning
standards for
grade/subject.

Overall
performance and
results meet
standards.

75-90

Results are below
District or BOCESadopted expectations
for growth of student
learning standards for
grade/subject.

Overall
performance and
results need
improvement in
order to meet
standards.

65-74

Results are well-below
District or BOCESadopted expectations
for growth of student
learning standards for
grade/subject.

Overall
performance and
results do not
meet standards.

0-64

Standards
for Rating
Categories

Growth or
Comparable
Measures

Results are
below state
average for
Developing
similar students
(or district goals
if no state test).

Ineffective

Results are wellbelow state
average for
similar students
(or district goals
if no state test).
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How the composite score will be determined:
As per NYS Education Law 3012-c, this evaluation system will include multiple measures
of effectiveness that will result in a single composite score after multiple classroom
observations. The total composite score will be based on:
•

40% (40pts total) Student Growth Measures to be comprised of:
o 20% (20 pts) will be determined by state assessment(s) where there is a growth or
comparable measure (grades 4 – 8 ELA and Mathematics) or from SLOs (Student
Learning Objectives) for subjects that do not have a state assessment(s) with a
growth or comparable measure. If or when the NYS develops a Value-Added
measure of student growth, then for those courses only the 20% (20 points) will be
adjusted to 25% (25 points).
o 20% (20 pts) will be determined by student achievement (growth) on local
measures based on comparing the results of student pre and post assessment(s).
If there is a Value-Added measure the percentage will decrease to 15% only for
those courses. The basis of this 20% will be determined by the District APPR
committee.

•

60% (60 pts) Non-Growth Measures
o Will be determined by multiple classroom observations consistent with the NYS
Teacher Standards. Classroom observations will be conducted using NYSUT
rubric. All observations must be completed by appropriately calibrated building
administrator. No observations can be completed by a peer or video observation
methods. The evidence will be recorded, linked to each NYS teaching standard,
and shared with the teacher at regular intervals to ensure all areas are covered.
o No composite score of the Non-Growth Measures will be determined till all the
evidence is recorded and shared with the teacher.
o Teacher standards and elements to be observed are determined between the
teacher and the appropriately calibrated building administrator during the preobservation meeting(s).
o 31 pts will be comprised of a combination of one (1) announced observation and
one (1) unannounced observation during instructional time(s). The NYS Teacher
Standards to be evaluated are three (3) and four (4). The 31 pts will be calculated
based on the rating of these standards. The same appropriately calibrated building
administrator will do all observation components (announced & unannounced)
during a school year for a given teacher. Either party (teacher or administrator) may
request additional observations to be conducted, if a request is made the
observation will occur.
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 The announced observation will be equivalent to one (1) teaching period.
Announced observations are to be completed as follows:
 The pre-observation conference will occur within the five (5) school days
preceding the observation. The post-observation conference will occur within
ten (10) school days of the observation.
 Teachers will receive the evidence linked to the rubric and all written
feedback within ten (10) school days of the actual observation.
 If a teacher is at risk of being identified as ineffective or developing in any
way, all written feedback will explain the rubric’s evidence and offer
suggestion(s) for more effective practice(s).
 Unannounced observations will either be a whole lesson period or series of 2-4
walk-through observations of 5-15 minutes in length. Unannounced
observations are to be completed as follows:
 Based on teacher and/or administrator request;
• a pre-observation conference will occur within the ten (10) school days
preceding the observation
• a post-observation conference will occur within ten (10) school days of
the observation
 No unannounced observation will be carried out during the first or last week
of the class, on the two (2) days prior to a break, or on the two (2) days
following a break; except by written agreement between the teacher and
administrator.
o 29 pts will be from teacher artifacts. Any combination of the options below can be
chosen to satisfy the teacher artifacts portion of the Non-Growth Measures. The NYS
Teacher Standards to be evaluated are one (1), two (2), five (5), six (6), and seven (7).
The 29 pts will be calculated based on the rating of these standards. The teacher
artifact options are to be determined between the teacher and the building
administrator during the pre-observation meeting(s). Teacher artifacts supporting the
NYS Teaching Standards will be discussed during pre and post-observation
meeting(s) and any other mutually agreed upon time. The building administrator
reviewing teacher artifacts must be same building administrator that conducted all
announced and unannounced observations.
Self-Reflection
Review lesson plans
Review parent communication
Review committee work
Review data analysis
Review community events
Review professional goals
Review student work
Review professional collaboration
Review technology use
Review extra-curricular activities, non-instructional duties
Review professional development, research, educational policies
All artifact materials are personal, and will not be copied, disseminated, or
otherwise made public without the teacher’s written agreement.
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How the composite score will be determined:
NO ValueGrowth or
Locally-Selected
added growth
Comparable
Measures of
measure
Measure
Growth
Highly Effective
18 – 20
18 – 20

Other
Measures of
Effectiveness
60 – 59

Overall
Composite
Score
91-100

Effective

9 – 17

9 – 17

57 – 58

75-90

Developing

3–8

3–8

55 – 56

65-74

Ineffective

0–2

0–2

54 – 0

0-64

Or, if value-added model is released:
Locally-selected
Value-added
Growth or
measures of
growth
Comparable
growth or
measure
Measure
achievement
Highly Effective
22 – 25
14 – 15

Other
Measures of
Effectiveness

Overall
Composite
Score

60 – 59

91-100

Effective

10 – 21

8 – 13

57 – 58

75-90

Developing

3–9

3–7

55 – 56

65-74

Ineffective

0–2

0–2

54 – 0

0-64

SLO HEDI scoring bands on growth through targets
Highly Effective
Effective
Developing
Ineffective
Average
Average
Average
Average
Point
Point
Point
Point
Rubric Score
Rubric Score
Rubric Score
Rubric Score
20

91 - 100%

17

78 - 79%

8

58 - 59%

2

22 - 40%

19

86 - 90%

16

76 - 77%

7

55 - 57%

1

15 - 21%

18

80 - 85%

15

74 - 75%

6

52 - 54%

0

0 - 14%

14

72 - 73%

5

49 - 51%

13

70 - 71%

4

46 - 48%

12

68 - 69%

3

41 - 45%

11

66 - 67%

10

63 - 65%

9

60 -62%
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HEDI scoring bands on growth through NWEA (20 pts)
Highly Effective
Effective
Developing
Point

Average
Rubric Score

Point

Average Rubric
Score

20

GS > 1.3

17

19

1.1 < GS ≤ 1.3

18

0.9 < GS ≤ 1.1

Ineffective

Point

Average Rubric
Score

Point

Average Rubric
Score

0.5 < GS ≤ 0.9

8

-1.1 < GS ≤ -0.9

2

-2.3 < GS ≤ -2.1

16

0.1 < GS ≤ 0.5

7

-1.3 < GS ≤ -1.1

1

-2.5 < GS ≤ -2.3

15

-0.1 < GS ≤ 0.1

6

-1.5 < GS ≤ -1.3

0

GS ≤ -2.5

14

-0.3 < GS ≤ -0.1

5

-1.7 < GS ≤ -1.5

13

-0.5 < GS ≤ -0.3

4

-1.9 < GS ≤ -1.7

12

-0.6 < GS ≤ -0.5

3

-2.1 < GS ≤ -1.9

11

-.07 < GS ≤ -0.6

10

-0.8 < GS ≤ -0.7

9

-0.9 < GS ≤ -0.8

HEDI scoring bands on growth through NWEA (15 pts)
Highly Effective
Effective
Developing

Ineffective

Point

Average
Rubric Score

Point

Average Rubric
Score

Point

Average Rubric
Score

Point

Average Rubric
Score

15

GS > 1.3

13

0.5 < GS ≤ 0.9

7

-1.3 < GS ≤ -0.9

2

-2.3 < GS ≤ -2.1

14

09 < GS ≤ 1.3

12

0.1 < GS ≤ 0.5

6

-1.5 < GS ≤ -1.3

1

-2.5 < GS ≤ -2.3

11

-0.3 < GS ≤ 0.1

5

-1.7 < GS ≤ -1.5

0

GS ≤ -2.5

10

-0.6 < GS ≤ -0.3

4

-1.9 < GS ≤ -1.7

9

-0.8 < GS ≤ -0.6

3

-2.1 < GS ≤ -1.9

8

-0.9 < GS ≤ -0.8
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Rubric for Other Measures of Teacher Effectiveness
Highly Effective
Effective
Developing
Average
Average
Average
Point
Rubric
Point
Rubric
Point
Rubric
Point
Score
Score
Score
54
53
52
51
60
4.00 – 3.79
58
3.49 – 2.95
56
2.49 –1.95
50
49
48
47
46
45
44
59
3.78 – 3.50
57
2.94 –2.50
55
1.94 – 1.50
43
42
41
40
39
38
THCSD
37
Other Measures of Teacher Effectiveness (60 pts)
36
Sample Calculation of Average Rubric Score
35
34
Average Rating (Standard 3,4)
2.60
33
Average Rating (Standard 1,2,5,6&7)
3.00
32
Average Rubric Score =
31
2.60 x (31/60) + 3.00 x (29/60) = 1.34 + 1.45 = 2.79
30
29
28
*When calculating Average Rubric Score, round to the
nearest hundredth.
27
(> or = to .005 round up/ < than .005 round down.)
26
25

Ineffective
Average
Rubric
Point
Score
1.49
24
1.48
23
1.47
22
1.46
21
1.45
20
1.445
19
1.44
18
1.43
17
1.42
16
1.41
15
1.40
14
1.39
13
1.38
12
1.37
11
1.36
10
1.35
9
1.345
8
1.34
7
1.33
6
1.32
5
1.31
4
1.30
3
1.29
2
1.28
1
1.27
0
1.26
1.255
1.25
1.24
1.23

Average
Rubric
Score
1.22
1.21
1.20
1.19
1.18
1.17
1.16
1.155
1.15
1.14
1.13
1.12
1.11
1.10
1.09
1.08
1.07
1.06
1.055
1.05
1.04
1.03
1.02
1.01
1.00
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Student Learning Objectives (SLOs)
Student Learning Objectives (SLOs) will be constructed in accordance with guidelines from the
NYS Education Commissioner and NYSED; suggested template is available on
www.engageny.org. SLO writers will identify the information needed in order to develop the
baseline, rationale and targets on each SLO. Completed SLOs will be submitted to the
building principal and analyzed using the NYSED SLO rubric. If such analysis results in the
need to change an SLO, the building principal and affected teacher(s) will work collaboratively
to improve the SLO.
Translating Results of Multiple SLOs into One Overall Rating for Growth Component:
The evaluator will assess the results of each SLO separately, arriving at a HEDI rating and
point value between 0-20 points. Each SLO must then be weighted proportionately based on
the number of students included in all SLOs. This will provide one overall growth component
score between 0-20 points. The rating always rounds to the nearest whole number; ≥.5
rounds up and ≤.5 rounds down.
Sample Teacher with Three SLOs
SLO 1:
SLO 2:
SLO 3:
(30 students)
(25 students)
(20 Students)
Step 1: Assess results of each
SLO separately

17/20 points

19/20 points

Effective

15/20 points
Effective

Highly Effective

Step 2: Weight each SLO
proportionately

30 students/75
TOTAL students
= 40% of overall

25 students/75
TOTAL students =
33% of overall

20 students/75
TOTAL students =
27% of overall

Step 3: Calculate proportional
points for each SLO

17 points x 40%
= 7 points

15 points x 33% =
5 points

19 points x 27% = 5
points

Overall Growth Component Score
(Round to nearest whole number): 17 points, Effective
Locally Developed Controls for Comparable Growth Measures:
The use of adjustments, controls, or other special considerations is permitted in setting
targets for Comparable Growth Measures. These include: student prior academic history,
students with disabilities, English language learners, students in poverty, and, in the future,
any other student, classroom, and school-level characteristics approved by the NYS Board
of Regents. These allowable adjustments, controls, or other special considerations for
Comparable Growth Measures are those used in State Growth Measures.
If SLO targets for students with disabilities, English Language Learners, or poverty students
are adjusted in particular courses, the SLO must cite the rationale for including such factors
and the process for mitigating potentially problematic incentives associated with the control
or adjustment. SLOs will use growth from baselines based on past academic history to
determine adjustment factors. The evaluator may add up to a maximum of two (2) HEDI
points to the teacher’s subcomponent score.
Weighting Scores for Attendance
The methodology for adjusting teacher scores based on student attendance is in
development.
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TEACHER IMPROVEMENT PLAN (TIP)
For those classroom teachers with a composite score of Developing or Ineffective, the
THCSD and the teacher will jointly develop and implement a Teacher Improvement Plan
(TIP), as required under §30-2.10. The THCSD will formulate and implement a TIP for the
teacher as soon as practical, but in no case later than ten (10) school days after the
opening of classes in the school year following the school year for which such teacher’s
performance is being measured.
The Parties understand and agree that the sole and exclusive purpose of the TIP is the
improvement of teaching practice. The issuance of a TIP is not a disciplinary action. The
TIP will be developed in consultation with the teacher. Union representation will be
afforded at the teacher’s request. The THFA president will be informed prior to the teacher
being placed on a TIP. The THFA president can be provided with a copy of the TIP, with
the consent of the teacher.
The TIP will be developed, implemented, and monitored in collaboration with the same
appropriately calibrated building administrator during the school year the TIP will be in
effect.
A TIP will clearly specify:
• Standards chosen for further development (the area(s) in need of improvement)
• Performance goals (Action(s) to be taken, expectations, and benchmarks)
• Administrator’s Responsibilities (the appropriate differentiated professional
development opportunities, materials, resources, and supports that the District will
make available to assist the teacher, including, where appropriate, the assignment
of a mentor teacher per Collective Bargaining Agreement)
• Material(s) & Resource(s) needed
• Teacher’s Responsibilities
• Timeline for Progress (timelines that must be met to achieve an effective rating)
• Indicators of Success (how improvement will be measured and monitored; provide
for periodic reviews of progress)
• Improvement(s) Made & Documented
The teacher, administrator, and an Association representative (if requested by the teacher)
will meet, according to the schedule identified in the TIP, to assess the effectiveness and
appropriateness of the TIP, for the purpose of assisting the teacher to achieve the goals
set forth in the TIP. Based on the outcome of this assessment, the TIP will be modified
accordingly.
A teacher who believes that the terms of a TIP are arbitrary, unreasonable, or
inappropriate may submit an appeal to the Superintendent. If the THCSD has failed to
meet its obligation to properly implement the terms of the TIP, the TIP will be deemed
invalid.
All costs associated with the implementation of a TIP including, but not limited to, tuition,
fees, books, and travel will be borne by the THCSD in their entirety.
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TEACHERS’ IMPROVEMENT PLAN
Teacher

Composite Score

Subject/Grade Level

Score
Breakdown
Date(s)

Administrator

Preconference

Observation(s)

Meeting Date(s)
Standards
Chosen for
Further
Development

Action(s) to be
Taken

Administrator’s
Responsibilities

Materials &
Resource
Needed

Post conference

Other

Teacher’s
Responsibilities

Timeline
for
Progress

Indicators of
Success

Administrator’s Signature:

Date:

Teacher’s Signature:

Date:

Representative/Witness Signature:

Date:

Or Teacher’s Signature Waiving Representation:

Date:

Improvements
Made and
Documented
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APPEALS PROCESS
The purpose of the appeal process is to aid in the improvement of the educational program at
THCSD. The following appeal process is designed to further this goal. The burden of proof for
the Substantive area (NYS Teacher standards) is on the evaluating administrator. The burden
of proof for the Procedural area is on the teacher.
•
•

Teachers rated as Developing or Ineffective in their overall composite rating on the annual
professional performance review may process an appeal.
The appeal process will be available to teachers for either a Procedural error in the
evaluation process or a discrepancy in the Substantive portion of the evaluation.

Process:
Level 1: The teacher must forward a completed Evaluation Appeals Form to her/his
evaluating administrator within five (5) school days of receipt of the evaluation.
The teacher and the evaluating administrator will have a meeting within five (5)
school days from the receipt of the form to discuss the appeal. The teacher
may request THFA representation. The meeting will be to discuss the
evaluation procedure and/or substantive content indentified in the Evaluation
Appeal. The administrator will respond in writing to the teacher within five (5)
school days of the Level 1 appeals meeting. In the event a Level 1 appeal is
not resolved to the teacher’s satisfaction, the teacher must forward a Level 2
Evaluation Appeal Form to the Superintendent and THFA President within five
(5) school days to move to Level 2.
Level 2: After receiving an Evaluation Appeal Form Level 2 from the teacher with the
Level 1 findings, the Superintendent and THFA President will charge the
Appeals Committee to hold a conference within five (5) school days from the
receipt of the form. The Appeals Committee will be given five (5) school days
to meet and render their decision by majority vote. The Appeals Committee
will issue its findings to the Superintendent, THFA President, the teacher and
the authoring administrator within five (5) school days of that conference. In
the event the Appeals Committee cannot reach a decision or the appeal has
not been resolved to the teacher’s satisfaction at Level 2, the appeal will move
to Level 3.
Level 3: After receiving an Evaluation Appeal Form from the teacher with the Level 2
findings, the Superintendent and THFA President will schedule a meeting with
a previously agreed upon neutral third party to review the Level 1 & 2 Appeal
and render a decision within ten (10) school days from the receipt of the form.
This third party decision will be final and binding upon the parties.

If at any point a deadline is missed by the teacher the process will be considered
procedurally invalid and cannot be grieved. If at any point a deadline is missed by the
District the process will be moved to the next level.
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Evaluation Appeals Form
Level 1:
•
•

Review the Evaluation Appeals process
Attach the observation being appealed and any supporting documentation for review.

1. Evaluation Appeal Information
By submitting this evaluation appeal form, I request the Evaluating Administrator review the evaluation
attached to determine if the evaluation in question should be affirmed or overturned.
Teacher Name

Teacher’s Building:

Date of Observation(s):

Date Appeal Submitted:

Evaluating Administrator Name:
2. Type of Appeal (check box that applies)
If you are appealing more than one observation category use additional forms
Procedural Appeal
Explanation of why member believes the observation is procedurally flawed. Please
include contractual language that member believes was violated.

Substantive Appeal
The category being appealed is:
Content knowledge
Classroom
Management

Preparation
Instruction
Delivery
Student
Student Development
Assessment
Reflective and Responsive Practice

Student Growth
Collaborative

3. Rating being appealed:
Developing

Ineffective

What do you believe the rating should have been?
Highly effective

Effective

Developing

Explain why you believe the observation should be reviewed:
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Evaluation Appeals Form
Level 2:
• Submit the signed and completed form to the Superintendent of Schools and the THFA
President within five (5) school days of receiving of Level 1 findings.
• Attach the observation being appealed, the Level 1 decision, and any supporting
documentation for committee review.

Evaluation Appeal Information
By submitting this evaluation appeal form, I request the Appeals Committee review the evaluation
attached to determine if the evaluation in question should be affirmed or overturned.
Teacher Name
Date of Observation:

Teacher’s Building:
Date Level 2 Appeal Submitted:

Evaluating Administrator Name:
Appeals Committee Members

Level 3:
• Submit the signed and completed form to the Superintendent of Schools and the
Association President within five (5) school days of receiving the outcome to Level 2.
• Attach the observation being appealed, the Level 1 & 2 outcome(s), and any supporting
documentation(s) for third party review.

Evaluation Appeal Information
By submitting this evaluation appeal form, I request a neutral third party review the evaluation attached to
determine if the evaluation in question should be affirmed or overturned.
Teacher Name
Date of Observation(s):

Teacher’s Building:
Date Level 2 Appeal Submitted:

Evaluating Administrator Name:
Third Party Name
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NYSUT’s Teacher Practice Rubric * 2012 Edition *
Aligned with the New York State Teaching Standards
Standard 1: Knowledge of Students and Student Learning
Teachers acquire knowledge of each student and demonstrate knowledge of student development and learning to promote
achievement for all students.
It is not enough for teachers to know and understand childhood or adolescent developmental norms. Teachers must also know their
students: their strengths and weaknesses, their interests, their readiness levels and skill sets, and the outside influences that affect their
learning: family dynamics, cultural customs, and socio-economic status. Furthermore, teachers must demonstrate this knowledge and
understanding and also incorporate appropriate 21st Century Skills in the planning and preparation of their lessons.
Element I.1: Teachers demonstrate knowledge of child and adolescent development, including students’ cognitive, language,
social, emotional, and physical developmental levels
NYSED Indicators: Describe orally and in writing an understanding of the developmental characteristics of their students; create developmentally
appropriate lessons that address student learning differences and needs; Teachers implement lessons and modify instruction based upon student
developmental needs.
A.

Indicators
Describes and plans
using knowledge of
developmental
characteristics of
students

Ineffective
Teacher is unable to
describe orally or apply
in planning, the
developmental
characteristics of the
age group.

Developing
Teacher describes
orally and applies in
planning, some
knowledge of the
developmental
characteristics of the
age group.

Effective
Teacher describes
orally and applies in
planning, an accurate
knowledge of the typical
developmental
characteristics of the
age group, as well as
exceptions to the
general patterns.

Highly Effective
In addition to accurate
knowledge of the typical
developmental
characteristics of the
age group, and
exceptions to the
general patterns,
teacher describes orally
and applies in planning
the extent to which
individual students
follow the general
patterns and how 21st
Century Skills fit into
this knowledge base.
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Element I.2: Teachers demonstrate current, research-based knowledge of learning and language acquisition theories and
processes.
NYSED Indicators: Design lesson plans and adjust instruction to include a variety of strategies that support the learning needs of each student.
Design lesson plans and adjust instruction to include a variety of strategies that support the language acquisition needs of each student. Teachers
explain their instructional decisions citing current research.
Indicators
Ineffective
Developing
Effective
Highly Effective
Teacher designs
Teacher designs
A.
Uses strategies to
Teacher designs
Teacher designs
lessons to include
support learning and
lessons with few
lessons to include some lessons to include
several instructional
several instructional
language acquisition
strategies that support
instructional strategies
strategies that support
student learning and
that support the learning strategies that support
the learning and
the learning and
language acquisition
and language
language acquisition
language acquisition
needs. Teacher does
acquisition needs of
not adjust instruction.
some students. Teacher needs of most students. needs of each student.
Teacher is able to
is able to adjust
Teacher is able to
adjust instruction by
adjust instruction by
instruction by
adapting and/or adding
adapting and/or adding
implementing one or
two additional
strategies to meet the
strategies to meet the
needs of specific
strategies.
needs of specific
students. Students
students.
suggest specific
strategies that help
them achieve the
outcomes of the lesson
and teacher supports
the students’
suggestions.
B.

Uses current research

Teacher is unable to
cite current research to
plan or explain
instructional decisions.

Teacher cites limited or
dated research to plan
and explain instructional
decisions.

Teacher cites current
research to plan and
explain instructional
decisions.

Teacher cites current
research to plan and
explain instructional
decisions and seeks out
additional research to
inform practice.
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Aligned with the New York State Teaching Standards
Element I.3: Teachers demonstrate knowledge of and are responsive to diverse learning needs, strengths, interests, and
experiences of all students.
NYSED Indicators: Vary and modify instruction to meet the diverse learning needs of each student. Create, deliver, and adapt instruction to address
each student’s strengths, interests, and experiences.
A.

Indicators
Plans for student
strengths, interests,
experiences to meet
diverse learning needs
of each student

Ineffective
Teacher’s plans do not
vary or modify
instruction to meet the
strengths, interests,
experiences, or diverse
learning needs of
students.

Developing
Teacher’s plans vary or
modify instruction to
meet the strengths,
interests, experiences,
and diverse learning
needs of some
students.

Effective
Teacher’s plans vary or
modify instruction to
meet the strengths,
interests, experiences,
diverse learning needs
of most students.

Highly Effective
Teacher’s plans vary or
modify instruction to
meet the strengths,
interests, experiences,
diverse learning needs
of each student.
Students suggest ways
in which the lesson
might be modified to
advance their own
learning and teacher
acknowledges the
suggestion.
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Element I.4: Teachers acquire knowledge of individual students from students, families, guardians, and/or caregivers to
enhance student learning.
NYSED Indicators: Communicate directly with each student’s parents, guardians, and/or caregivers. Use a variety of techniques to accommodate the
communication needs of each student’s parents, guardians, and/or caregivers.
Indicators
Ineffective
Developing
Effective
Highly Effective
Teacher communicates
A.
Communicates with
Teacher does not
Teacher occasionally
Teacher regularly
directly with student’s
parents, guardians,
communicate directly
communicates directly
communicates directly
parents, guardians,
and/or caregivers.
with student’s parents,
with student’s parents,
with student’s parents,
and/or caregivers to
guardians, and/or
guardians, and/or
guardians, and/or
enhance student
caregivers to enhance
caregivers to enhance
caregivers to enhance
learning. Multiple
student learning and/or
student learning.
student learning.
does not accommodate Communication is
Communication is
modes of contact are
the communication
occasionally modified to frequent and uses
used to accommodate
the needs of the family.
needs of the family.
meet the needs of the
multiple modes of
Students and
family.
contact to
accommodate the
parents/guardians
needs of the family.
initiate communication.
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Element I.5: Teachers demonstrate knowledge of and are responsive to the economic, social, cultural, linguistic, family, and
community factors that influence their students’ learning.
NYSED Indicators: Incorporate a knowledge and understanding of the school community when planning and implementing instruction. Incorporate
an understanding of their students’ strengths and limitations and the environmental factors that influence their students’ learning. Attend to
individual students’ personal and family experiences by incorporating multiple perspectives when discussing content.
Indicators
Ineffective
Developing
Effective
Highly Effective
A.
Incorporates the
Teacher does not
Teacher incorporates
Teacher incorporates
Teacher incorporates
knowledge of school
incorporate knowledge
general knowledge of
detailed and specific
detailed and specific
community and
and understanding of
the school community
knowledge of the school knowledge of the school
environmental factors
the school community
when planning and
community when
community when
when designing or
implementing
planning and
planning and
implementing
instruction.
implementing instruction implementing
instruction.
reflecting a deep
instruction, reflecting a
understanding of the
deep understanding of
school community.
the school community.
Teacher continuously
seeks additional
information to impact
instruction.
B.

Incorporates multiple
perspectives

Teacher does not
consider students’
personal and family
experiences when
planning delivery of
content.

Teacher considers
students’ personal and
family experiences
when planning delivery
of content by
incorporating more than
one perspective.

Teacher considers
students’ personal and
family experiences
when planning delivery
of content by
incorporating multiple
perspectives.

Teacher considers
students’ personal and
family experiences
when planning delivery
of content by
incorporating multiple
perspectives. Students
offer their personal
perspective as it relates
to the content and the
teacher incorporates
those perspectives in
planning.
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Element I.6: Teachers demonstrate knowledge and understanding of technological and information literacy and how they
affect student learning.
NYSED Indicators: Use technological tools and a variety of communication strategies to engage each student. Assist students to become
knowledgeable and critical consumers and users of quality information.

A.

Indicators
Understands
technological literacy
and its impact on
student learning

Ineffective
Teacher does not plan
the use of available
technological tools or a
variety of
communication
strategies to engage
students or assist them
in becoming critical
users of quality
information. Teacher is
unaware of 21st
Century Skills.

Developing
Teacher plans the use
of available
technological tools and
communication
strategies to engage
some students and/or to
assist them in becoming
critical users of quality
information. Teacher’s
knowledge of 21st
Century Skills is
rudimentary.

Effective
Teacher plans the use
of available
technological tools and
communication
strategies to engage
most students, and to
assist them in becoming
critical users of quality
information. Teacher’s
knowledge of 21st
Century Skills is current
and embedded in the
communication
strategies.

Highly Effective
Teacher plans the use
of available
technological tools and
communication
strategies to engage
each student. Teacher’s
knowledge of 21st
Century Skills is current
and embedded in the
communication
strategies. Students
contribute to the variety
of technological
strategies used to
engage them in their
own learning and
become critical users of
quality information.
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Standard II: Knowledge of Content and Instructional Planning
Teachers know the content they are responsible for teaching and plan instruction that ensures growth and achievement for all
students.
A teacher translates instructional outcomes into learning experiences for students through the design of instruction. Even in classrooms
where students assume considerable responsibility for their learning, teachers must design instruction that is coherent and balanced
between careful planning and flexibility in execution. Teachers design instruction that reflects the needs of 21st century learners and
include opportunities to collaborate, innovate, create and solve problems using high-level cognitive processes and communication tools
and media.
Element II.1: Teachers demonstrate knowledge of the content they teach, including relationships among central concepts,
tools of inquiry, structures and current developments within their discipline(s).
NYSED Indicators: Incorporate key concepts during instruction through the use of multiple representations and explanations. Engage students to use
key disciplinary language with comprehension through instruction. Demonstrate the effective use of current developments in pedagogy and content.
Design learning experiences that foster student understanding of key disciplinary themes. Demonstrate knowledge of the learning standards and
their application throughout their instruction and practice.
Indicators
Ineffective
Developing
Effective
Highly Effective
A. Understands
Teacher does not
Teacher has a rudimentary Teacher understands
Teacher understands and
key discipline
understand or use in
understanding and use in
and plans key discipline purposefully plans key
concepts,
planning the key
planning of the key
concepts and themes in discipline concepts and themes
themes,
discipline concepts,
discipline concepts and/or
the discipline and can
in the discipline and how they
learning
themes or learning
themes and occasionally
relate them to one
relate within and outside of the
standards and
standards and does not plans instruction that
another. Teacher plans discipline. Teacher plans
key disciplinary plan for students to use allows students to use and instruction that allows
instruction that allows students
language
and comprehend key
comprehend key
students to be
to be cognitively engaged in the
disciplinary language.
disciplinary language.
cognitively engaged in
use and comprehension of key
their use and
disciplinary language in order
comprehension of key
to enrich learning experiences
disciplinary language
in the discipline.
B. Uses current
Teacher is not current
Teacher has a limited
Teacher understands
Teacher understands current
developments
on content-related
understanding of current
current content- related content- related pedagogy and
in pedagogy
pedagogy and is unable content-related pedagogy
pedagogy and cites
cites current research to
and content
to cite current research
and cites limited or dated
current research to
explain planned instructional
to explain planned
research to explain
explain planned
decisions. Teacher seeks out
instructional decisions.
planned instructional
instructional decisions.
new developments to enhance
decisions.
practice.
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Element II.2: Teachers understand how to connect concepts across disciplines and engage learners in critical and innovative
thinking and collaborative problem-solving related to real world contexts.
NYSED Indicators: Facilitate students’ ability to develop diverse social and cultural perspectives. Incorporate perspectives from varied disciplines and
use and model interdisciplinary skills in their instruction. Provide opportunities for students to engage in individual and collaborative critical thinking
and problem solving. Teachers model and encourage effective use of interpersonal communication skills to build student capacity for collaboration.
Create opportunities for students to apply disciplinary and cross-disciplinary knowledge to personal experiences and real world problems.
Indicators
Ineffective
Developing
Effective
Highly Effective
A.
Incorporates diverse
Teacher does not plan
Teacher plans some
Teacher plans most
Teacher plans all
social and cultural
instruction that
instruction to facilitate
instruction to facilitate
instruction to facilitate
perspectives
facilitates students’
students’ ability to
students’ ability to
students’ ability to
ability to develop
develop diverse social
develop diverse social
develop diverse social
diverse social and
and cultural
and cultural
and cultural
cultural perspectives.
perspectives. Instruction perspectives. Teacher
perspectives. The
incorporates
perspectives are
Instruction is not aligned may or may not be
with 21st Century skills.
aligned with 21st
perspectives from a
connected to a
Century skills.
variety of disciplines
sequence of learning
and embeds
both in the discipline
interdisciplinary skills in and related disciplines
instruction to align with
and align with 21st
21st Century Skills.
Century Skills.
B.
Incorporates individual
Teacher does not plan
Teacher plans
Teacher plans frequent Teacher plans on-going
opportunities for
and collaborative critical opportunities for
occasional opportunities opportunities for
thinking and problem
students to engage in
for students to engage
students to engage in
students to engage in
solving
individual and
in individual and
individual and
individual and
collaborative critical
collaborative critical
collaborative critical
collaborative critical
thinking and problem
thinking and problem
thinking and problem
thinking and problem
solving.
solving.
solving that align with
solving that align with
21st Century Skills. The 21st Century Skills. The
teacher models and
teacher models
effective interpersonal
encourages effective
skills.
use of interpersonal
skills to build student
capacity for
collaboration.
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Aligned with the New York State Teaching Standards

C.

Indicators
Ineffective
Incorporates disciplinary Teacher does not
and cross-disciplinary
create learning
learning experiences
experiences for
students to apply
disciplinary and crossdisciplinary knowledge
to personal experiences
and real world
problems.

Developing
Teacher creates
occasional learning
experiences for
students to apply
disciplinary and crossdisciplinary knowledge
to personal experiences
and real world
problems.

Effective
Teacher creates regular
learning experiences for
students to apply
disciplinary and crossdisciplinary knowledge
to personal experiences
and real world
problems.

Highly Effective
Teacher creates regular
opportunities for
students to apply
disciplinary and crossdisciplinary knowledge
to personal experiences
and real world
problems. Teacher
seeks student input
prior to planning such
learning experiences.
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Aligned with the New York State Teaching Standards
Element II.3: Teachers use a broad range of instructional strategies to make subject matter accessible.
NYSED Indicators: Design instruction that reflects the multiple experiences, strengths, and learning needs of students. Adapt instruction in response
to various levels of student understanding. Make meaningful connections between content and students’ life experiences. Create opportunities for
students to engage in self-directed learning.

A.

B.

Indicators
Designs learning
experiences that
connect to students’ life
experiences

Designs self-directed
learning experiences

Ineffective
Teacher designs
learning experiences
that do not make
connections between
content and students’
life experiences or the
connections are
insensitive and/or
inappropriate.
Connections to 21st
Century skills are
absent.
Teacher does not
design learning
experiences that
engage students in selfdirected learning.

Developing
Teacher attempts to
design learning
experiences that make
connections between
the content and
students’ life
experiences; some
connections may be
inappropriate.
Occasional connections
to 21st Century skills
are included.
Teacher designs limited
learning experiences
that engage students in
self-directed learning.

Effective
Teacher frequently
designs learning
experiences that make
appropriate connections
between the content
and students’ life
experiences. There are
frequent connections to
21st Century skills.

Teacher designs
frequent learning
experiences that
engage students in
challenging, selfdirected learning.

Highly Effective
Teacher frequently
designs learning
experiences that make
appropriate connections
between the content
and students’ life
experiences. Teacher
includes suggestions
offered by students.
21st Century skills are
embedded into each
lesson.
Teacher designs
frequent learning
experiences that
engage students in
challenging, selfdirected learning.
Teacher seeks student
input from students in
the design of such
experiences.
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Aligned with the New York State Teaching Standards
Element II.4: Teachers establish goals and expectations for all students that are aligned with learning standards and allow for
multiple pathways to achievement.
NYSED Indicators: Design learning experiences that are aligned with learning standards. Articulate clear learning objectives that align with learning
standards. Include opportunities for students to achieve learning goals in a variety of ways.
Indicators
Ineffective
Developing
Effective
Highly Effective
Teacher is able to
Teacher is able to
A.
Articulates learning
Teacher is unable to
Teacher is able to
design all learning
objectives/goals with
design learning
design learning
design learning
experiences and
learning standards
experiences or
experiences and
experiences and
articulate how learning
articulate how some
articulate how the
articulate how the
learning objectives align learning objectives are
objectives are aligned
learning objectives are
with learning standards aligned with learning
with learning standards aligned with learning
and includes several
standards and includes
and/or how students will standards and has
achieve the learning
designed some
different opportunities
several different
goals.
opportunities for
for students to achieve
opportunities for
students to achieve the
students to achieve the the learning goals
including application of
learning goals including
learning goals.
21st Century Skills.
application of 21st
Century Skills. Students
suggest additional ways
in which to demonstrate
their learning.
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Aligned with the New York State Teaching Standards
Element II.5: Teachers design relevant instruction that connects students’ prior understanding and experiences to new
knowledge.
NYSED Indicators: Determine current levels of student understanding and knowledge of content through questioning techniques, discussion, and
other methods. Address common misconceptions in the content area through instructional methods. Design learning experiences that connect
students’ prior knowledge and instruction.

A.

B.

Indicators
Designs instruction
using current levels of
student understanding

Ineffective
Teacher does not use
students’ responses to
questions, discussion or
other work nor
considers possible
misconceptions when
planning instruction.

Developing
Teacher uses students’
responses to questions,
discussion or other
work, and may or may
not consider common
misconceptions when
planning instruction.

Effective
Teacher uses students’
responses to questions,
discussion, and other
work, and considers
common
misconceptions when
planning instruction.

Highly Effective
Teacher uses individual
students’ responses to
questions, discussion,
and other work, and
routinely considers
common
misconceptions when
planning instruction.

Designs learning
experiences using prior
knowledge

Teacher does not
design learning
experiences that
connect students’ prior
content knowledge to
new learning.

Teacher designs some
learning experiences
that connect prior
content knowledge to
new learning.

Teacher designs
learning experiences
that connect prior
content knowledge to
new learning within and
across disciplines.

Teacher designs
learning experiences
that connect prior
content knowledge to
new learning. Teacher
plans opportunities for
students themselves to
make connections to
prior learning within and
across disciplines.
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Element II.6: Teachers evaluate and utilize curricular materials and other appropriate resources to promote student success in
meeting learning goals.
NYSED Indicators: Organize physical space to reflect an awareness of learner needs and curricular goals. Incorporate a knowledge and
understanding of technology in their lessons to enhance student learning. Organize and effectively use time to achieve learning goals. Select and
adapt curricular materials to align with state standards and meet diverse learning needs. Access appropriate resources to meet specific learning
differences or needs.
A.

B.

Indicators
Organizes time

Selects materials and
resources

Ineffective
Teacher does not
consider time
allocations to achieve
learning goals.

Developing
Teacher considers time
allocations but those
times may be either too
long or too short to
achieve the learning
goals.

Effective
Teacher assigns
reasonable time
allocations to achieve
the learning goals and
adjusts if students need
more or less time.

Highly Effective
Teacher assigns
reasonable time
allocations to achieve
the learning goals and
adjusts if students need
more or less time.
Students may request
additional or less time to
achieve learning goals.
Teacher is unaware of
Teacher selects
Teacher selects
Teacher selects a
curricular materials and curricular materials and curricular materials and variety of curricular
resources that align with resources that align with resources that align with materials and resources
student learning
student learning
student learning
that align with student
standards or is aware
standards. Teacher
standards. Teacher
learning standards.
but chooses not to use
occasionally adapts
regularly adapts
Teacher regularly
or adapt materials and
materials and resources materials and resources adapts materials to
resources to meet
to meet diverse learning to meet diverse learning meet diverse learning
diverse learning needs. needs.
needs.
needs and seeks out
additional materials and
resources to support
student learning.
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Aligned with the New York State Teaching Standards
Standard III: Instructional Practice
Teachers implement instruction that engages and challenges all students to meet or exceed the learning standards.
Effective instruction is the critical interactive work that teachers undertake when they bring complex content to life for students.
Teachers design instruction to integrate content areas and weave together knowledge of students, content, assessment, and reflection
in the instructional process. Teachers use available technologies to scaffold student learning. There is an emphasis on teacher
facilitation and fostering student ownership, problem solving, inquiry, real-life connections and relevance. Teachers prepare students for
the future by fostering creativity, critical thinking, communication, and collaboration.
Element III.1: Teachers use research-based practices and evidence of student learning to provide developmentally appropriate
and standards-driven instruction that motivates and engages students in learning.
NYSED Indicators: Align instruction to standards. Implement instruction proven to be effective in prior research. Students are actively and cognitively
engaged through teacher facilitation of student-to-student and student-to-teacher interactions.
A.

B.

90163

Indicators
Aligns instruction to
standards

Ineffective
Teacher does not
implement learning
experiences that are
aligned with learning
standards. Students are
unaware of the learning
standards.

Developing
Teacher implements
some learning
experiences that are
aligned with learning
standards. Students are
aware of the learning
standards, but may be
unable to clearly convey
their relation to the
learning experiences.

Effective
Teacher implements
most learning
experiences that are
aligned with learning
standards. Students are
aware of the learning
standards and can
convey how they relate
to the learning
experiences.

Highly Effective
Teacher implements all
learning experiences
that are aligned with
learning standards.
Students are aware of
the learning standards
and can convey how
they relate to the
learning experiences.
Students are able to
make connections
between different
learning experiences
and learning standards.

Uses research-based
instruction

Teacher does not
implement researchbased instructional
practices.

Teacher implements
some research-based
instructional practices.

Teacher implements
multiple research-based
instructional practices.

Teacher implements
multiple research-based
instructional practices.
Teacher seeks out the
newest research to
deepen and expand
instruction.
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C.

Indicators
Engages students

Ineffective
Teacher’s instructional
practices engage
students at a low level
of cognitive challenge.
Students have little
interaction with the
teacher or with peers.

Developing
Teacher’s instructional
practices engage
students at an
insufficient level of
cognitive challenge.
Students have
occasional opportunities
to interact with the
teacher and/or with
peers.

Effective
Teacher’s instructional
practices engage
students at an
appropriately high level
of cognitive challenge.
Students have regular
and ongoing
opportunities to interact
with the teacher and
with peers.

Highly Effective
Teacher’s instructional
practices engage
students at an
appropriately high level
of cognitive challenge.
Students have regular
and ongoing
opportunities to interact
with the teacher and
with peers. Students
initiate interactions to
deepen cognitive
engagement.
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Element III.2: Teachers communicate clearly and accurately with students to maximize their understanding and learning.
NYSED Indicators: Students understand directions and procedures. Teachers use a variety of questioning techniques to advance student learning and
reflection. Students’ comments and questions are acknowledged and utilized to advance learning. Students understand lesson content through
teachers’ use of oral, written and graphic methods. Adjust communication in response to student needs.
Indicators
Provides
directions and
procedures

Ineffective
Teacher directions and
procedures are
confusing to students.
Teacher does not adjust
explanation to meet
student needs.

Developing
Teacher directions and
procedures are clarified after
initial student confusion.
Teacher attempts to adjust
explanations to meet
student needs.

Effective
Teacher directions and
procedures are clear to
students. Teacher
adjusts explanations to
meet student needs.

Highly Effective
Teacher directions and
procedures are clear,
complete, and
anticipate possible
student
misunderstanding.
Teacher adjusts
explanations to meet
the needs of individual
students.

B.

Uses questioning
techniques

Teacher’s questions are
largely closed in nature.
Questions do not invite
a thoughtful response or
further discussion.
Techniques result in few
students having an
opportunity to respond.

Teacher’s questions are a
combination of open and
closed questions. Some
questions invite a thoughtful
response and/or further
discussion. Techniques
result in most students
having an opportunity to
respond.

Most of teacher’s
questions are open in
nature and engage
students in deeper
thinking and further
discussion. Techniques
require all students to
respond

Teacher’s questions are
open in nature and
challenge students to
think and demonstrate
reasoning. Techniques
require all students to
respond. Students
formulate many
questions to advance
their understanding.

C
.

Responds to
students

Teacher ignores
students’
questions/comments
and/or provides a
response that shuts
down student learning.

Teacher responds to some
students’
questions/comments.
Response gives students
the answer rather than
challenge student thinking.

Teacher responds to
students’
questions/comments.
Responses challenge
student thinking.

Teacher and students
respond to students’
questions/comments.
Responses challenge
all students’ thinking.

A.
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D.

Indicators
Communicates content

Ineffective
Teacher’s spoken
language is inaudible,
and/or written language
is illegible. Spoken or
written language
contains content or
serious grammatical
errors. Graphic methods
are not used or used
ineffectively.

Developing
Teacher’s spoken
language is audible,
and written language is
legible. Content is
accurate and
grammatical errors are
insignificant to student
understanding. Graphic
methods are used
occasionally.

Effective
Teacher’s spoken and
written language is
clear. Content and
grammar are accurate.
Graphic methods are
used regularly to
enhance content
understanding.

Highly Effective
Teacher’s spoken and
written language is clear
and expressive. Content
and grammar are
accurate. Various
graphic methods are
used regularly to
enhance content
understanding.
Students offer their own
graphic representation
of the content.
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Element III.3: Teachers set high expectations and create challenging learning experiences for students.
NYSED Indicators: Articulate high expectations for all students. Students have a clear understanding of measures of success. Teachers challenge and
support all students by incorporating various instructional strategies, experiences and resources.

A.

B.

Indicators
Articulates measures of
success

Ineffective
Teacher does not
articulate how success
will be measured;
students are unaware of
the criteria for success.

Developing
Teacher articulates how
success will be
measured; students
may be confused about
the criteria for success.

Effective
Teacher articulates how
success will be
measured. Students
can articulate how their
success will be
measured and have
scoring criteria as a
guide.

Highly Effective
Teacher articulates how
success will be
measured. Students
can articulate how their
success will be
measured and have
scoring criteria and
exemplars as models.
Students have created
or analyzed the success
criteria with the teacher.

Implements challenging
learning experiences

Teacher articulates low
student expectations
and does not challenge
or support all students
through instructional
strategies, learning
experiences and/or
resources.

Teacher articulates
moderate expectations
for most or all students
and attempts to
challenge and support
all students through
instructional strategies,
learning experiences
and/or resources, but
efforts are ineffective or
limited.

Teacher articulates high
expectations for all
students and persists in
seeking approaches to
challenge and support
all students, drawing on
a broad repertoire of
strategies, learning
experiences, and
resources.

Teacher articulates high
expectations for all
students and persists in
seeking approaches to
challenge and support
all students, drawing on
a broad repertoire of
strategies, experiences,
and resources, soliciting
additional resources
from colleagues and/or
the community.
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Element III.4: Teachers explore and use a variety of instructional approaches, resources, and technologies to meet diverse
learning needs, engage students and promote achievement.
NYSED Indicators: Use an understanding of students’ diverse backgrounds to individualize interactions and differentiate instruction. Incorporate
instructional approaches and technologies to provide students with opportunities to demonstrate mastery of learning outcomes. Incorporate into
instruction motivating and meaningful opportunities in learning experiences.

A.

B.

Indicators
Differentiates instruction

Ineffective
Teacher uses
instructional strategies
that are not appropriate
to students or to
instructional purposes,
and do not motivate or
cognitively challenge
students. There is no
attention to 21st
Century skills.

Implements strategies
for mastery of learning
outcomes

Teacher adheres rigidly
to an instructional
approach, even when a
change is clearly
needed to allow
students to demonstrate
mastery of learning
outcomes.

Developing
Teacher uses only
some differentiated
instructional strategies
that are appropriate to
students or to the
instructional outcomes.
Some strategies
motivate and represent
a moderate cognitive
challenge. There is
occasional attention to
21st Century skills.
Teacher attempts to
incorporate instructional
approaches and
technologies to allow
students to demonstrate
mastery of learning
outcomes, with partially
successful results.

Effective
Teacher uses
differentiated
instructional strategies
that are appropriate to
groups of students and
to the instructional
outcomes. Strategies
motivate and represent
significant cognitive
challenge and promote
21st Century Skills.
Teacher incorporates
instructional
approaches and
technologies to allow
students to demonstrate
mastery of learning
outcomes.

Highly Effective
Teacher uses
differentiated
instructional strategies
that motivate and
engage each student in
high-level cognitive
activities that reflect
instructional outcomes,
21st Century Skills, and
are appropriate, for
individual and diverse
learners.
Teacher seamlessly
incorporates
instructional
approaches and
technologies to allow
students to demonstrate
mastery of learning
outcomes. Students
suggest instructional
strategies that will help
them demonstrate their
own learning.
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Element III.5: Teachers engage students in the development of multi-disciplinary skills, such as communication, collaboration,
critical thinking, and use of technology.
NYSED Indicators: Students synthesize and express ideas both in written and oral formats. Students work effectively with others, including those
from diverse groups and with opposing points of view. Students make decisions, solve problems, and take actions as appropriate.
Indicators
Ineffective
Developing
Effective
Highly Effective
The teacher provides
A.
Provides opportunities
The teacher provides
The teacher provides
The teacher provides
for collaboration
few opportunities for
occasional opportunities regular opportunities for regular opportunities for
students to collaborate
for students to
students to collaborate
students to collaborate
with others.
collaborate with others
with others from diverse with others from diverse
groups and with
from diverse groups
groups and with
and/or with opposing
opposing points of view. opposing points of view.
The teacher
points of view.
The teacher models
effective interpersonal
transparently models
skills to promote
and encourages
effective use of
collaborative student
interpersonal skills to
learning.
build student capacity
for collaboration.
Students themselves
ensure that all voices
and ideas are heard in
the discussion.
B.
Provides synthesis,
Teacher provides few
Teacher provides
Teacher provides
Teacher provides
critical thinking, and
opportunities in written
occasional opportunities regular opportunities in
regular opportunities in
problem-solving
or oral format for
in written or oral format
written and oral format
written and oral format
for students to
students to synthesize,
for students to
for students to
think critically, or
synthesize, think
synthesize, think
synthesize, think
problem solve. The
critically, and problem
critically, problem solve critically, problem solve
and to use available
teacher does not use
solve. Teacher and
and use available
technology in alignment technology in alignment
the available technology students use the
to support instruction.
available technology
with 21st Century skills.
with 21st Century skills.
with limited
Students initiate
effectiveness.
collaborative, problemsolving opportunities.
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Element III.6: Teachers monitor and assess student progress, seek and provide feedback, and adapt instruction to student
needs.
NYSED Indicators: Utilize various types of formative assessment during instruction to monitor and check for student understanding and assess
progress. Seek and provide feedback during and after instruction. Adjust the pace of instruction, focus of instruction, and method of delivery based
on student progress.

A.

B.

Indicators
Uses formative
assessment to monitor
and adjust pacing

Ineffective
Teacher does not use
formative assessment
during instruction to
monitor student
learning. Teacher does
not adjust the pace,
focus, or delivery of
instruction.

Developing
Teacher occasionally
uses formative
assessment to monitor
student learning.
Teacher occasionally
uses student progress
to adjust the pace,
focus, or delivery of
instruction with uneven
results

Effective
Teacher frequently uses
formative assessment
to monitor student
learning. Teacher uses
student progress to
immediately adjust the
pace, focus, or delivery
of instruction.

Provides feedback
during and after
instruction

Teacher’s feedback to
students is limited,
infrequent and/or
irrelevant.

Teacher’s feedback to
students is inconsistent
in timeliness, frequency
and/or relevance.
Feedback inconsistently
advances student
learning.

Teacher’s feedback to
students is timely,
frequent, and relevant.
Feedback frequently
advances student
learning.

Highly Effective
Teacher always uses a
variety of formative
assessment to monitor
the progress of
individual students.
Teacher uses student
progress to immediately
adjust the pace, focus,
or delivery of
instruction. Students
self-assess progress
and suggest
adjustments to
instruction.
Teacher’s feedback to
students is timely,
frequent, and relevant.
Feedback consistently
advances student
learning. Students use
the feedback to
advance their own
learning.
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Standard IV: Learning Environment

A.

B.

C
.

Teachers work with all students to create a dynamic learning environment that supports achievement and growth.
The classroom environment is a critical aspect of a teacher’s skill in promoting learning. Students can’t concentrate on academic
content if they don’t feel comfortable in the classroom. If the atmosphere is negative, if students fear ridicule, if the environment is
chaotic, no one – neither students nor teacher – can focus on learning. Teachers who excel in Standard 4 create an atmosphere of
excitement about the importance of learning and the significance of the content. Skills in Standard 4 are demonstrated through
classroom interactions and observations.
Element IV.1: Teachers create a mutually respectful, safe, and supportive learning environment that is inclusive of every
student.
NYSED Indicators: Caring and respectful in interactions with students. Embrace student diversity as an asset in the classroom. Recognize and
reinforce positive interactions among students. Create a climate of acceptance and respect. Create an environment where students feel a sense of
responsibility to one another.
Indicators
Ineffective
Developing
Effective
Highly Effective
Interaction Teacher interactions, with at
Teacher-student interactions
Teacher-student interactions
Teacher-student interactions
s with
least some students, are
are generally appropriate but
demonstrate general caring
reflect genuine respect,
students
inappropriate to the age or
may reflect occasional
and respect. Interactions are
caring, and cultural
culture of the students. The
inconsistencies, favoritism, or appropriate to the ages and
understanding for individuals
classroom climate is not
disregard for students’
cultures of the students.
as well as groups of students.
conducive to feeling accepted cultures. Only some students Teacher creates a safe
Teacher creates a safe
or free to take learning risks.
feel accepted and free to take learning environment where
learning environment where
learning risks.
students feel accepted and
all students feel accepted and
free to take learning risks.
free to take learning risks.
Supports
Teacher ignores diversity in
Teacher acknowledges
Teacher acknowledges
Teacher acknowledges
student
the classroom and does not
diversity in the classroom but student diversity and uses it
student diversity and uses it
diversity
use it to support the learning
is inconsistent in using it to
as an opportunity to enrich
as an opportunity to enrich
environment.
enrich the learning
the learning environment.
the learning environment.
environment.
Students take initiative to
respect and support diversity.
Reinforces Teacher does not address
Teacher inconsistently
Teacher ensures that student Teacher ensures that
student interactions that are
addresses inappropriate
interactions are generally
students demonstrate respect
positive
interaction inappropriate and
student interactions.
polite and respectful. Such
for one another and monitor
disrespectful.
interactions are appropriate to one another’s treatment of
s among
students
the age and cultures of the
peers. Students correct
students.
classmates respectfully when
needed, and demonstrate
personal responsibility.
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Element IV.2: Teachers create an intellectually challenging and stimulating learning environment.
NYSED Indicators: Encourage students to set high standards and expectations for their own performance. Motivate students to initiate their own
learning and strive to achieve challenging learning goals. Promote students’ curiosity and enthusiasm for learning. Students are actively engaged in
learning. Students openly express their ideas. Students show pride in their work and accomplishments.
A.

B.

Indicators
Promotes
student pride in
work and
accomplishme
nts

Ineffective
Teacher does not
promote a sense of
pride in student work or
accomplishment,
discourages students
from expressing their
ideas, and/or initiating
their own learning and
achievement.
Students are not
motivated to complete
work or are unwilling to
persevere.

Developing
Teacher inconsistently
promotes a sense of
pride in student work or
accomplishment creates
an environment where
students express their
ideas, take initiative and
have high expectations
for their own learning
and achievement.
Students minimally
accept the responsibility
to “do good work” but
invest little of their
energy into its quality.

Promotes
student
curiosity and
enthusiasm

Teacher conveys a
negative attitude,
suggesting that learning
is not important or has
been mandated.
Students are not
cognitively engaged or
enthusiastic about
learning.

Teacher conveys
importance of learning,
but with little conviction
and only minimal
apparent buy-in by the
students. Some
students are cognitively
engaged and
enthusiastic.

Effective
Teacher consistently
promotes a sense of
pride in student work or
accomplishment,
creates an environment
where students are
encouraged to express
their ideas, take
initiative and have high
expectations for their
own learning and
achievement.
Students accept the
teacher’s insistence on
work of high quality and
demonstrate
perseverance.
Teacher conveys
enthusiasm for learning,
and students
demonstrate consistent
commitment to its value.
Students are cognitively
engaged and
enthusiastic about
appropriately
challenging learning.

Highly Effective
Teacher consistently
promotes a sense of pride
in student work or
accomplishment and
creates an environment
where all students are
expected to express their
ideas, take initiative and
have high expectations
and pride for their own
learning and achievement.
Students monitor their own
progress as they strive to
meet challenging learning
goals with innovation,
flexibility and originality.
Teacher conveys genuine
enthusiasm for learning.
Students— through their
curiosity, initiative, and
active participation—
demonstrate enthusiasm
for learning. Students are
cognitively engaged and
strive to meet challenging
learning goals.

46
90163

Approved by the NYS Education Department – August 2012

NYSUT’s Teacher Practice Rubric * 2012 Edition *
Aligned with the New York State Teaching Standards
Element IV.3: Teachers manage the learning environment for the effective operation of the classroom.
NYSED Indicators: Establish, communicate, and maintain clear standards and expectations for student behavior. Develop, implement, and adapt
routines and procedures to manage activities and transitions. Facilitate instructional groupings to maximize student participation, cooperation, and
learning. Students exhibit respectful classroom interactions.

A.

B.

Indicators
Establishes
routines/
procedures/transitio
ns and
expectations for
student behavior

Ineffective
The teacher’s routines/
procedures/ transitions
and standards of
conduct, are chaotic,
with much instructional
time being lost between
activities or lesson
segments. Students are
confused

Developing
The teacher’s routines/
procedures/ transitions
and standards of
conduct are somewhat
efficient, resulting in
some loss of
instructional time. Most
students seem to
understand them.

Effective
Teacher’s routines/
procedures/ transitions
and standards of
conduct occur smoothly,
with little loss of
instructional time.
Students assume some
responsibility under
teacher direction

Establishes
instructional groups

Teacher’s grouping
results in students who
are not working with the
teacher, are not
productively engaged in
learning and/or exhibit
disrespect to the
teacher and/or other
students.

Teacher’s grouping
results in students in
only some groups being
productively engaged in
learning while
unsupervised by the
teacher. Student
interactions are
generally appropriate
but occasionally may
reflect disrespect for
one another.

Teacher’s grouping
results in small group
work being well
organized and most
students are
productively engaged in
learning while
unsupervised by the
teacher. Student
interactions are
generally polite and
respectful.

Highly Effective
The teacher and students
have established seamless
routines/ procedures/
transitions and standards
of conduct. They are clear
to all students and appear
to be internalized. Student
assume responsibility in
developing routines and
standards of conduct, and
in ensuring their efficient
operation.
Teacher’s grouping results
in small group work being
well organized and
students are productively
engaged at all times, with
students assuming
responsibility for
productivity. Students work
independently and
collaboratively to
accomplish goals. Student
interactions are
consistently polite and
respectful.
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Element IV.4: Teachers organize and utilize available resources (e.g. physical space, time, people,
technology) to create a safe and productive learning environment.
NYSED Indicators: Arrange and adapt the physical environment to accommodate individual and group learning needs. Ensure that all students have
equitable access to available resources and technologies. Effectively use the services and skills of available volunteers and paraprofessionals. Know
and implement policies and procedures to ensure classroom safety.
Indicators
Ineffective
Developing
Effective
Highly Effective
Teacher has organized
Teacher has organized the
A. Organizes
Teacher has not
Teacher has organized
the learning
learning environment to
learning
organized the learning
the learning
environment to
accommodate all student
environment
environment to meet
environment to
student learning needs, adequately
accommodate all
learning needs. Available
student learning needs. resources, time and
or the teacher makes
accommodate student
Available resources,
technologies are equally
poor or inequitable use
learning needs.
time and technologies
accessible to all students.
of physical resources.
Available resources,
time and technologies
are equally accessible
Students adjust the resources
are accessible to most
to all students. The
to advance their learning.
resources are adjusted
students.
to support the learning
The resources may be
adjusted for a lesson,
activities.
but with limited
effectiveness.
Teacher does not
Teacher attempts to use Teacher effectively uses Teacher effectively uses the
B. Manages
the services and skills
the services and skills
services and skills of available
volunteers and/or effectively use the
of available
of available
paraprofessionals and/or
paraprofessionals services and skills of
available
paraprofessionals
paraprofessionals
volunteers, resulting in a
paraprofessionals
and/or volunteers. Their and/or volunteers. Their productive and proactive
and/or volunteers. Their presence may be
presence supports the
learning environment.
learning environment.
presence is disruptive to distracting to the
the learning
learning environment.
environment.
C Establishes
Teacher does not know, Teacher inconsistently
Teacher consistently
Teacher knows and
.
classroom safety
or knows but does not
implements classroom
implements classroom
implements classroom safety
implement, classroom
safety procedures.
safety procedures.
procedures consistently.
safety procedures.
Students have internalized
the safety procedures.
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Standard V: Assessment for Student Learning
Teachers use multiple measures to assess and document student growth, evaluate instructional effectiveness, and modify
instruction.
Assessment is an integral part of the instructional process. The design of instruction must account for a range of assessment strategies:
formative and summative, formal and informal. High quality assessment practice makes students fully aware of criteria and performance
standards, informs teacher’s instructional decisions, and leverages both teacher and student feedback. Further, these practices also
incorporate student self-assessment and teacher analysis and reflection to inform instruction.
Element V.1: Teachers design, select, and use a range of assessment tools and processes to measure and document student
learning and growth.
NYSED Indicators: Use appropriate diagnostic and ongoing assessment to establish learning goals and inform instruction. Use formative assessment
to inform teaching and learning. Use summative assessment to measure and record student achievement. Design assessments that are aligned with
curricular and instructional goals. Design and adapt assessments that accurately determine mastery of skills and knowledge. Use multiple measures
and multiple formats, including available technology, to assess and document student performance. Implement required assessment
accommodations.
A.

B.

Indicators
Designs and/or
selects
assessments to
establish learning
goals and inform
instruction

Measures and
records student
achievement

Ineffective
Teacher does not
design or select
appropriate, accessible
diagnostic or ongoing
formative assessment
to establish learning
goals or to inform
instruction.
Teacher does not use
multiple measures to
determine a summative
assessment of student
achievement. Teacher
rarely and/or
ineffectively uses
multiple formats,
including available
technology, to
document student
performance.

Developing
Teacher occasionally
designs or selects
appropriate, accessible
diagnostic and ongoing
formative assessment
to establish learning
goals and inform
instruction.
Teacher uses limited
measures to determine
a summative
assessment of student
achievement. Teacher
inconsistently uses
multiple formats,
including available
technology, to
document student
performance.

Effective
Teacher frequently
designs or selects
appropriate, accessible
diagnostic and ongoing
formative assessment
to establish learning
goals and inform
instruction.
Teacher uses multiple
measures to determine
a summative
assessment of student
achievement. Teacher
consistently uses
multiple formats,
including available
technology, to
document student
performance.

Highly Effective
Teacher regularly and
skillfully designs and
selects appropriate,
accessible diagnostic and
ongoing formative
assessment to establish
learning goals and inform
instruction.
Teacher uses multiple
measures to determine a
summative assessment of
student achievement.
Teacher consistently uses
multiple formats, including
available technology, to
document student
performance. Students
participate in documenting
their own performance.
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C.

Indicators
Aligns assessments to
learning goals

Ineffective
Teacher designs
assessments that are
not aligned with
curricular and
instructional goals and
do not accurately
determine mastery of
student skills and
knowledge.

Developing
Teacher designs some
assessments that are
aligned with curricular
and instructional goals
and accurately
determine mastery of
student skills and
knowledge.

Effective
Teacher designs most
assessments to align
with curricular and
instructional goals and
to accurately determine
mastery of student skills
and knowledge.

Highly Effective
Teacher designs all
assessments to align
with curricular and
instructional goals and
to accurately determine
mastery of each
student’s skills and
knowledge.
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Element V.2: Teachers understand, analyze, interpret, and use assessment data to monitor student progress and to plan and
differentiate instruction.
NYSED Indicators: Analyze data accurately. Provide timely feedback to students to engage them in self-reflection and self-improvement. Use
assessment data to set goals and design and differentiate instruction. Engage students in self-assessment of their learning goals, strategies, and
outcomes.

A.

B.

Indicators
Ineffective
Uses assessment data
Teacher does not use
as feedback to set goals assessment data as
with students
formative feedback to
set goals with students
or to design
differentiated
instruction.

Developing
Teacher occasionally
uses assessment data
as formative feedback
to set goals with
students and to design
differentiated
instruction.

Effective
Teacher frequently uses
assessment data as
formative feedback to
set goals with students
and to design
differentiated
instruction.

Highly Effective
Teacher regularly uses
assessment data as
formative feedback to
set goals with students
and to design
differentiated
instruction; students
monitor their progress
towards their goals.

Engages students in
self-assessment

Teacher occasionally
engages students in
self-assessment of their
learning goals,
strategies, and
outcomes.

Teacher frequently
engages students in
self-assessment of their
learning goals,
strategies, and
outcomes.

Teacher regularly
engages students in
self-assessment of their
learning goals,
strategies, and
outcomes and suggests
next steps for achieving
the learning goals.

Teacher does not
engage students in selfassessment of their
learning goals,
strategies, or outcomes.
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Element V. 3: Teachers communicate information about various components of the assessment system
NYSED Indicators: Provide access to information on assessments. Provide appropriate information and interpretation of various assessment data.

A.

Indicators
Accesses, analyzes and
interprets assessments

Ineffective
Teacher does not
analyze or provide
accurate information
about or interpretation
of various assessment
data.

Developing
Teacher analyzes data
accurately, provides
appropriate information;
interpretation of various
assessment data may
be rudimentary.

Effective
Teacher analyzes data
accurately, provides
appropriate information
about and accurate
interpretation of various
assessment data to
monitor student
progress and inform
instruction.

Highly Effective
Teacher analyzes data
accurately, provides
appropriate information
about and accurate
interpretation of various
assessment data to
monitor student
progress and design
differentiated
instruction.
Students contribute
information and
participate in the
interpretation of data.
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Element V.4: Teachers reflect upon and evaluate the effectiveness of their comprehensive assessment system to make
adjustments to it and plan instruction accordingly.
NYSED Indicators: Demonstrate an understanding of assessment measures, grading, and procedures. Teachers develop a plan for their overall
assessment system. Use their plans and assessment data to adjust teaching and assessment practices.

A.

B.

Indicators
Understands
assessment measures
and grading procedures

Ineffective
Teacher demonstrates
little understanding of
student assessment
measures, or grading
procedures.

Developing
Teacher demonstrates
limited understanding of
student assessment
measures or grading
procedures.

Effective
Teacher demonstrates
understanding of
student assessment
measures and grading
procedures as a means
of monitoring student
progress.

Highly Effective
Teacher demonstrates
understanding of
student assessment
measures and grading
procedures as means of
monitoring progress for
individual students.

Establishes an
assessment system

Teacher does not have
an overall assessment
system in which
formative and/or
summative data is used
to inform instruction.

Teacher develops a
rudimentary plan for an
overall assessment
system in which
formative and
summative data can be
used to inform
instruction

Teacher develops a
plan for an overall
assessment system in
which formative and
summative data is used
to inform instruction

Teacher develops a
comprehensive plan for
an overall assessment
system in which
formative and
summative data is used
to inform instruction.
The system is reviewed
regularly, and
adjustments are made
as needed.
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Element V.5: Teachers prepare students to understand the format and directions of assessments used and the criteria by
which the students will be evaluated.
NYSED Indicators: Communicate the purposes of the assessments they use. Prepare all students for the demands of particular assessment formats
and provide accommodations, including appropriate accommodations in testing conditions for students with exceptional learning needs. Articulate
assessment criteria to students and provide parameters for success. Students practice various formats of assessments using authentic curriculum.
Equip students with assessment skills and strategies.
A.

B.

Indicators
Communicates
purposes and
criteria

Ineffective
Teacher does not
communicate purposes
of assessments, the
assessment criteria or
the parameters for
success to students.

Developing
Teacher communicates
purposes of
assessments, the
assessment criteria or the
parameters for success
to students, but for some
students, the explanation
is unclear.

Effective
Teacher communicates
purposes of
assessments, the
assessment criteria, and
the parameters for
success, and the
explanation is clear to
most students.

Highly Effective
Teacher communicates
purposes of assessments,
the assessment criteria,
and the parameters for
success clearly to all
students. Students are
able to explain purposes
and criteria to others.

Provides
preparation and
practice

Teacher does not
prepare students for
assessment formats by
using authentic
curriculum, skills and
strategies, and/or does
not provide appropriate
accommodations/testing
conditions for students
with exceptional
learning needs.
Teacher rarely seeks
out specialists to ensure
accommodations meet
individual student
needs.

With limited success,
teacher prepares
students for assessment
formats by using
authentic curriculum,
skills, and strategies, and
appropriate
accommodations/testing
conditions for students
with exceptional learning
needs. Teacher
occasionally seeks out
specialists to ensure
accommodations meet
individual student needs.

Teacher prepares
students for assessment
formats by using
authentic curriculum,
skills, and strategies, and
appropriate
accommodations/testing
conditions for students
with exceptional learning
needs.
Teacher frequently seeks
out specialists to ensure
accommodations meet
individual student needs.

Teacher prepares students
for assessment formats by
using authentic curriculum,
skills, and strategies, and
appropriate
accommodations/ testing
conditions for students with
exceptional learning
needs. Teacher
consistently seeks out
specialists/resources to
ensure accommodations
meet individual student
needs.
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Standard VI: Professional Responsibilities and Collaboration
Teachers demonstrate professional responsibility and engage relevant stakeholders to maximize student growth,
development, and learning.
Teaching professionals display the highest standards of integrity and ethical conduct; they are intellectually honest and conduct
themselves in ways consistent with a comprehensive moral code. Educators recognize that the purpose of schools is to educate
students and embrace a responsibility to ensure, that to the best of their ability, every student will learn. Teachers are keenly alert to and
advocate for the needs of their students. Educators demonstrate a commitment to professional standards, problem solving and
decision-making. Professional educators comply with school, district, state and federal regulations and procedures.
Element VI.1: Teachers uphold professional standards of practice and policy as related to students’ rights and teachers’
responsibilities.
NYSED Indicators: Demonstrate a high standard for honesty, integrity, ethical conduct, and confidentiality when interacting with students, families,
colleagues, and the public. Are proactive and advocate to meet the needs of students. Use self-reflection and stakeholder feedback to inform and
adjust professional behavior. Advocate, model, and manage safe, legal, and ethical use of information and technology, including respect for
intellectual property and the appropriate documentation of sources. Complete training in response to State and local requirements and jurisdictions.

A.

Indicators
Demonstrates ethical,
professional behavior

Ineffective
Teacher interactions
with colleagues,
students, families and
the public are
characterized by
dishonesty and/or
unethical, self-serving
conduct. Teacher is not
self-reflective and/or
unreceptive to feedback
as a way to adjust
professional behavior.

Developing
Teacher interactions
with colleagues,
students, families and
the public are usually
characterized as honest
and ethical. Teacher
occasionally selfreflects and/or accepts
feedback as a way to
adjust professional
behavior.

Effective
Teacher interactions
with colleagues,
students, families and
the public are
consistently
characterized by high
standards of honesty,
integrity, and ethics.
Teacher is selfreflective and uses
feedback as a way to
adjust professional
behavior.

Highly Effective
Teacher interactions
with colleagues,
students, families and
the public consistently
model the highest
standards of honesty,
integrity, and ethics.
Teacher is selfreflective and uses
feedback as a way to
adjust professional
behavior. Teacher
seeks out stakeholder
feedback on his/her
own initiative.
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B.

Indicators
Advocates for students

C.

Demonstrates ethical
use of information and
information technology

D.

Completes training to
comply with State and
local requirements and
jurisdictions.

Ineffective
Teacher does not
advocate to meet the
needs of students
resulting in some
students or groups
being ill served.
Teacher does not
comply with or advocate
for the ethical use of
information or
information technology.

Developing
Teacher sometimes
advocates to meet the
needs of students
efforts.

Effective
Teacher consistently
advocates to meet the
students’ needs.

Highly Effective
Teacher is proactive in
advocating for students’
needs, and in seeking
out resources when
necessary.

Teacher sometimes
complies with and
advocates for the
ethical use of
information and
information technology.

Teacher consistently
complies with and
advocates for the
ethical use of
information and
information technology.

Teacher does not
complete trainings to
meet State and local
requirements.

Teacher inconsistently
completes trainings to
meet State and local
requirements.

Teacher consistently
completes trainings to
meet State and local
requirements.

Teacher consistently
models ethical use of
information and
information technology,
and ensures respect for
intellectual property
rights, credits sources,
and adheres to safe and
legal use guidelines.
Teacher seeks out
training opportunities to
meet or exceed State
and local requirements,
and contributes
positively to student
achievement.
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Aligned with the New York State Teaching Standards
Element VI.2: Teachers engage and collaborate with colleagues and the community to develop and sustain a common culture
that supports high expectations for student learning.
NYSED Indicators: Support and promote the shared school and district vision and mission to support school improvement. Participate actively as a
part of an instructional team. Share information and best practices with colleagues to improve practice. Demonstrate an understanding of the school
as an organization within a historical, cultural, political, and social context. Collaborate with others both within and outside the school to support
student growth, development, and learning. Collaborate with the larger community to access and share learning resources
A.

B.

Indicators
Supports the
school as an
organization with
a vision and
mission

Ineffective
Teacher fails to
understand or
acknowledge the school’s
historical, cultural, political
or social context. Teacher
does not support the
school and district vision
and mission and/or
engages in practices that
are explicitly contrary to
the vision and mission.

Developing
Teacher has a general
understanding of the
school as an organization
with an historical, cultural,
political and social context,
and has a general
awareness of the school
and district mission and
vision, but is inconsistent
in supporting or promoting
the vision and mission.

Effective
Teacher understands the
school as an organization
with an historical, cultural,
political and social context
that influences school
policy practices, and the
school and district mission
and vision. The teacher
supports the vision and
mission for the purpose of
school improvement.

Participates on an
instructional team.

Teacher makes no effort to
collaborate with
teammates,
paraprofessionals and
volunteers or to share
information and/or best
practices with colleagues
to support high
expectations for student
learning.

Teacher inconsistently
collaborates with
teammates,
paraprofessionals and
volunteers to fulfill duties.
Teacher shares limited
information and/or best
practices with colleagues
to support high
expectations for student
learning.

Teacher collaborates with
teammates,
paraprofessionals and
volunteers to support high
expectations for student
learning. Teacher regularly
shares information and/or
best practices with
colleagues to improve
practice and to support
high expectations for
student learning.

Highly Effective
Teacher understands the
school as an organization
with an historical, cultural,
political and social context
that influences school
policy, practices and the
school and district mission
and vision. The teacher is
aware of and actively
promotes the school and
district mission and vision,
and strives to help others
understand them.
Teacher proactively
collaborates with
teammates,
paraprofessionals and
volunteers to support high
expectations for student
learning. Teacher
consistently shares
information and/or best
practices with colleagues.
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C.

Indicators
Collaborates with the
larger community

Ineffective
Teacher does not
collaborate with the
larger community to
access and/or share
learning resources.

Developing
Teacher occasionally
collaborates with the
larger community to
access and share
learning resources
when invited or required
to do so.

Effective
Teacher frequently
collaborates with the
larger community to
access and share
learning resources.

Highly Effective
Teacher regularly and
willingly leads efforts to
collaborate with the
larger community to
access and share
learning resources.
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Element VI.3: Teachers communicate and collaborate with families, guardians, and caregivers to enhance student
development and success.
NYSED Indicators: Invite families, guardians and caregivers to share information to enhance and increase student development and achievement.
Communicate student performance and progress in various ways and provide opportunities for discussion. Suggest strategies and ways in which
families can participate in and contribute to their student’s education.

A.

Indicators
Communicates student
performance to families

Ineffective
Teacher does not or
rarely communicates
expectations, student
performance, or
progress, with family’s
guardians/caregivers to
enhance student
development and
achievement and/or
discussions are
addressed in a manner
that is insensitive,
negative, or blaming.

Developing
Teacher occasionally
communicates
expectations, student
performance, or
progress with families,
guardians/caregivers to
share information and
strategies to involve
families in the
instructional program
and to enhance student
development and
achievement.
Discussions are
intended to be
respectful of and
sensitive to cultural
norms, but may not be
entirely effective.

Effective
Teacher frequently
communicates
expectations, student
performance, or
progress with families,
guardians/caregivers to
share information and
strategies to involve
families in the
instructional program
and to enhance student
development and
achievement.
Discussions are
frequent, respectful, and
sensitive to cultural
norms.

Highly Effective
Teacher establishes
processes that enable
and encourage regular,
two-way communication
with individual families,
guardians/caregivers to
share information and
strategies to involve
families in the
instructional program
and to enhance student
development and
achievement. Students
facilitate communication
and contribute ideas
that encourage family
participation.
Discussions are
frequent, respectful, and
sensitive to cultural
norms.
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Element VI.4: Teachers manage and perform non-instructional duties in accordance with school district guidelines or other
applicable expectations.

A.

B.

C
.

D
.

NYSED Indicators: Collect required data and maintain timely and accurate records (e.g. plan books, lunch counts, attendance records, student
records, etc.). Manage their time and attendance in accordance with established guidelines. Maintain classroom and school resources and materials.
Participate in school and district events.
Indicators
Ineffective
Developing
Effective
Highly Effective
Maintains records
Teacher does not collect
Teacher collects required
Teacher collects required
Teacher’s system for
required data and/or
data, monitoring is
data that is timely and
collecting and maintaining
records are in disarray,
required to maintain
accurately maintained.
required data is highly
incomplete, or error-filled.
accuracy.
effective and accurate with
students contributing to its
operation and
maintenance as
appropriate.
Manages time and
Teacher does not manage Teacher usually manages
Teacher always manages
Teacher always manages
attendance
time and/or attendance in
time and/or attendance in
time and attendance in
time and attendance in
adherence with district
adherence with district
adherence with district
adherence with district
guidelines, negatively
guidelines. Student
guidelines. Teacher
guidelines. Teacher
impacting student learning. learning is not negatively
attendance is regular and
attendance is exemplary;
impacted.
professional, ensuring
ensuring that student
uninterrupted student
learning is always a
learning.
priority.
Maintains
Teacher does not maintain Teacher usually maintains Teacher regularly
Teacher always maintains
classroom and
classroom and/or school
classroom and/or school
maintains classroom and
classroom and school
school resources
resources and materials.
resources and materials.
school resources.
resources and materials.
and materials
Students contribute to their
maintenance as
appropriate.
Participates in
Teacher does not
Teacher occasionally
Teacher regularly
Teacher actively
school and district
participate in school and
participates in school and
participates in school and
volunteers to participate in
events
district events.
district events or does so
district events.
school and district events,
only when specifically
and sometimes assumes a
asked or required.
leadership role.
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Element VI.5: Teachers understand and comply with relevant laws and policies as related to students’ rights and teachers’
responsibilities.
NYSED Indicators: Communicate relevant regulations and policies to stakeholders. Maintain confidentiality regarding student records and
information. Report instances of child abuse, safety violations, bullying, and other concerns in accordance with regulations and policies. Adhere to
board policies, district procedures, and contractual obligations. Access resources to gain information about standards of practice, relevant law, and
policy as they relate to students’ rights and teachers’ responsibilities.
Indicators
Communicate
s policies

Ineffective
Teacher does not
communicate relevant
regulations and policies to
stakeholders or is unaware of
such policies.

B.

Maintains
confidentiality

Teacher does not maintain
confidentiality regarding
student records or
information.

C
.

Reports
concerns

Teacher does not report
instances of child abuse,
safety violations, bullying or
other concerns.

D
.

Adheres to
policies and
contractual
obligations
and accesses
resources

Teacher does not adhere to
or access information about
board policies, district
procedures, and/or
contractual obligations as
they relate to students’ rights
and teachers’ responsibilities.

A.

Developing
Teacher communicates
relevant regulations and
policies to stakeholders, but
may have limited
understanding of such
policies.
Teacher inconsistently
maintains confidentiality
regarding student records and
information.
Teacher reports instances of
child abuse, safety violations,
bullying and other concerns
but may not be fully aware of
regulations and policies.
Teacher usually adheres to
and accesses some board
policies, district procedures,
and contractual obligations as
they relate to students’ rights
and teachers’ responsibilities.
Teacher may not be fully
aware of policies, obligations
and all available resources.

Effective
Teacher knowledgably
communicates relevant
regulations and policies to
stakeholders.

Highly Effective
Teacher is proactive and
knowledgeable in
communicating relevant
regulations and policies to
stakeholders.

Teacher maintains
confidentiality regarding
student records and
information in a professional
manner.
Teacher always reports
instances of child abuse,
safety violations, bullying and
other concerns.

Teacher models the
maintenance of confidentiality
regarding student records and
information in a professional
manner.
Teacher always reports
instances of child abuse,
safety violations, bullying and
other concerns, and models
appropriate reporting.
Teacher always adheres to
and accesses information
about board policies, district
procedures, and contractual
obligations, and actively
advocates compliance as they
relate to students’ rights and
teachers’ and serves as a
resource to others.

Teacher adheres to and
accesses information about
board policies, district
procedures, and contractual
obligations, as they relate to
students’ rights and teachers’
responsibilities.
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Standard VII: Professional Growth
Teachers set informed goals and strive for continuous professional growth.
In a world of rapidly expanding access to information, opportunity, and technology, educators have a responsibility to continually
prepare themselves to align instruction with transforming student needs. Continued professional growth and development is essential to
creating dynamic learning environments. Teachers use information from a variety of sources to inform their professional development
and practice.
Element VII.1: Teachers reflect on their practice to improve instructional effectiveness and guide professional growth.
NYSED Indicators: Examine and analyze formal and informal evidence of student learning. Recognize the effect of their prior experience and possible
biases on practice. Use acquired information to identify strengths and weaknesses and to plan professional growth.
Indicators
Ineffective
Developing
Effective
Highly Effective
A.
Reflects on evidence of Teacher does not
Teacher occasionally
Teacher regularly
Teacher engages in an
student learning
examine and/or analyze examines and/or
examines and analyzes ongoing examination
formal and informal
analyzes formal and
formal and informal
and analysis of formal
evidence of student
informal evidence of
evidence of student
and informal evidence
learning to inform
student learning;
learning; professional
of student learning;
professional growth.
professional growth is
growth is aligned with
professional growth is
only loosely aligned with the needs of students.
aligned with the needs
the needs of students.
of students. The teacher
reviews the impact of
professional learning on
student achievement.
B.
Plans professional
Teacher rarely uses
Teacher occasionally
Teacher uses reflection Teacher regularly uses
growth
reflection or other
uses reflection and
and other information to reflection and other
information to identify
other information to
identify strengths and
information to identify
strengths and
identify strengths and
weaknesses and bias to strengths and
weaknesses or bias to
weaknesses or bias to
plan professional
weaknesses and bias,
plan professional
plan professional
growth.
to plan professional
growth.
growth. Teacher may
growth. Teacher seeks
need guidance selecting
out professional growth
appropriate professional
opportunities to address
opportunities.
areas of weakness.
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Element VII.2: Teachers set goals for and engage in ongoing professional development needed to continuously improve
teaching competencies.
NYSED Indicators: Set goals to enhance personal strengths and address personal weaknesses in teaching practice. Engage in opportunities for
professional growth and development.
Indicators
Ineffective
Developing
Effective
Highly Effective
A.
Sets goals
Teacher does not set
Teacher sets goals to
Teacher sets goals to
Teacher sets goals to
goals to enhance
enhance areas of
enhance areas of
enhance areas of
personal strengths or
personal strengths or
personal strengths or
personal strengths or
address personal
address areas of
address areas of
address areas of
weaknesses in teaching personal weaknesses in personal weaknesses in personal weaknesses in
practice.
practice, however goals practice. Goals are well practice. Personal goals
are poorly formulated
formulated and improve are well formulated and
and do not improve
teaching and learning.
improve teaching and
teaching and learning.
learning. Goals are well
formulated with specific
student learning needs.
B.

Engages in professional
growth to expand
knowledge base

Teacher does not
engage in professional
growth to expand
knowledge of current
research in curriculum,
instruction, and
assessment methods.

Teacher occasionally
engages in professional
growth acquiring
minimal knowledge of
current research in
curriculum, instruction,
and assessment
methods, but does not
apply the knowledge to
improve practice.

Teacher regularly
engages in professional
growth expanding
knowledge of current
research in curriculum,
instruction, and
assessment methods
and applies the
knowledge to improve
practice.

Teacher regularly seeks
out and engages in
professional growth
expanding knowledge of
current research in
curriculum, instruction,
and assessment
methods and applies
the knowledge to
improve practice.
Teacher engages in
research based upon
new learning and/or
provides professional
development and/or
support for others.
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Aligned with the New York State Teaching Standards
Element VII.3: Teachers communicate and collaborate with students, colleagues, other professionals, and the community to
improve practice.
NYSED Indicators: Demonstrate a willingness to give and receive constructive feedback to improve professional practice. Participate actively as part
of an instructional team to improve professional practice. Receive, reflect and act on constructive feedback from others in an effort to improve their
own professional practice.

A.

Indicators
Gives and receives
constructive feedback

Ineffective
Teacher does not give
or receive constructive
feedback to improve
professional practice.

Developing
Teacher inconsistently
gives or receives
constructive feedback to
improve professional
practice.

Effective
Teacher regularly gives,
receives and acts upon
constructive feedback to
improve professional
practice. Feedback to
colleagues is conveyed
in a professional and
supportive manner.

B.

Collaborates

Teacher does not
collaborate with peers,
or interactions are
negative.

Teacher inconsistently
collaborates with peers
to improve professional
practice.

Teacher regularly
collaborates with peers
to improve professional
practice.

Highly Effective
Teacher regularly gives,
receives, and reflects
upon constructive
feedback to improve
professional practice.
Feedback to colleagues
is conveyed in a
professional and
supportive manner.
Teacher encourages
and engages in peer
assessment to improve
professional practice.
Teacher actively and
consistently
collaborates with peers
to improve professional
practice. Teacher
assumes leadership
roles and works to
improve practice on the
team.
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Element VII.4: Teachers remain current in their knowledge of content and pedagogy by utilizing professional resources.
NYSED Indicators: Benefit from, contribute to, or become members of appropriate professional organizations. Access and use professional literature
and other professional development opportunities to increase their understanding of teaching and learning. Expand their knowledge of current
research as it applies to curriculum, instruction, and assessment methods.

A.

Indicators
Accesses professional
memberships and
resources

Ineffective
Teacher does not
belong to any relevant
professional
organizations. Teacher
does not access and/or
use professional
resources to increase
understanding of
teaching and learning.

Developing
Teacher belongs to
relevant professional
organizations. Teacher
occasionally accesses
and/or uses
professional resources
to increase
understanding of
teaching and learning.

Effective
Teacher belongs to
relevant professional
organizations and
demonstrates new
knowledge in
professional practice.
Teacher regularly
accesses and/or uses
professional resources
to increase
understanding of
teaching and learning.

Highly Effective
Teacher belongs to
relevant professional
organizations and
demonstrates new
knowledge in
professional practice.
Teacher regularly
accesses and/or uses
professional resources
to increase
understanding of
teaching and learning.
Teacher plays
leadership role with
peers in promoting
relevant resources.
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APPENDIX C-2: C-2 APPR FOR NON-MANDATED EMPLOYEES
THFA & THCSD APPR Plan FOR NON-MANDATED EMPLOYEES
RECOGNITION
Taconic Hills Central School District (THCSD) and the Taconic Hills Faculty Association (THFA)
have established a comprehensive evaluation system for all collective bargaining members not
mandated (non-mandated personnel) by NYS regarding APPR process during the 2012 -2013
school year. The THCSD and THFA agree that said positions include those with unique
characteristics associated with school librarian(s), school nurse(s), pupil service personnel
(school psychologist(s) and school guidance counselor(s)), and speech therapist(s), and
teaching assistant(s). The THCSD and THFA will continuously evaluate this system; any/all
changes to this plan may be effected with the mutual agreement of both parties.
NON-MANDATED PERSONNEL EVALUATION COMPONENTS
The goal of all parts in the development of this APPR plan is to cultivate growth of the
professional staff in order to maintain a highly qualified educational program at THCSD and
comply with NY state law. To aid in this goal, the APPR will consist of the following:
1.
2.
3.
4.
5.

one (1) announced observation
one (1) unannounced observation
pre- and post- meetings with administrators
professional artifacts
one (1) summative evaluation

COMMITTEES RELATED TO THE APPR
District APPR Committee
THFA NON-MANDATED PERSONNEL will be given an opportunity to be a part of the district
APPR committee through the previously approved process.
This committee will be responsible for development, maintenance, and implementation of the
APPR plan. Final decision(s) on all matters will be made with the consensus of the committee.
In the event the committee fails to reach a consensus, the Superintendent and the THFA
president will make the final decision jointly.
Professional Development Plan Committee
THFA NON-MANDATED PERSONNEL will be given an opportunity to be a part of the district
committee through the previously approved process.
The PDP Committee will be charged with finding and implementing professional development
for the successful implementation of APPR and professional growth of the THCSD employees.
The makeup of the PDP committee will be based on the PDP plan and previous agreements
and state guidelines.
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Appeal Committee
The Appeal Committee will be made up of two (2) tenured pupil service professionals appointed
from a pool of NON-MANDATED PERSONNEL by the THFA President or his/her designee and
one (1) tenured building administrator appointed by the Superintendent or his/her designee to
the Committee. The tenured building administrator appointed will not include the administrator
who authored the evaluation. This committee will be given five (5) school days to meet and
render their decision on the appeal by majority vote. The Committee will issue its findings to the
Superintendent, THFA President, the NON-MANDATED PERSONNEL, and the authoring
building administrator within five (5) school days of the conference. This Committee will have
the right to ask questions of the conference participants and any other relevant participants and
have the right to collect any and all information necessary to make an informed decision.
•
•

•
•

The Committee is empowered to overturn the entire evaluation if the evaluation
was procedurally flawed.
The Committee is empowered to overturn a section or the entire evaluation and
require a course of action so as to enhance the professional growth of the
employee.
The Committee is empowered to affirm the evaluation and require a course of
action so as to enhance the professional growth of the employee.
The Committee is empowered to affirm the evaluation.

Other Committees
The THCSD and the THFA will develop committees to aid in the development and
implementation of the APPR plan. Any other committees needed, will be created based on the
joint agreement between the THCSD and the THFA.
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EVALUATION PROCESS
The evaluation for the NON-MANDATED PERSONNEL will consist of three components. Two
(2) components, observations and professional artifacts, will total 60 points. One (1) component
will be a summative evaluation.
OBSERVATION(S)
Observations will be comprised of a combination of one (1) announced observation and one (1)
unannounced observation during instructional time(s). The same building administrator will do
all observation components (announced & unannounced) during a school year for a given pupil
personnel professional. Either party (NON-MANDATED PERSONNEL or administrator) may
request additional observations to be conducted. If a request is made, the observation will
occur.
The Pupil Service Professional Observation Form (attached) will be used during all observations
to collect evidence. This evidence will be used to complete the NON-MANDATED
PERSONNEL summative evaluation.
o ANNOUNCED OBSERVATION
 The announced observation for school librarian(s), speech therapist(s), and teaching
assistant(s) will be equivalent to one (1) instructional period.
 The announced observation for school psychologist(s) and school guidance
counselor(s) will be conducted during a combination of team meetings, group
counseling sessions, CSE meetings, 504 meetings, RTI meetings, and/or any
meetings regarding student scheduling for academic advisement totaling one (1)
instructional period.
 The announced observation for school nurse(s) will be conducted while coordinating
health services during school hours totaling one (1) instructional period.
 Announced observations are to be completed as follows:
 The pre-observation conference will occur within the five (5) school days
preceding the observation.
 The post-observation conference will occur within ten (10) school days of the
observation.
 NON-MANDATED PERSONNEL will receive all written feedback within ten (10)
school days of the actual observation.
 If a NON-MANDATED PERSONNEL is at risk of being identified as ineffective or
developing in any way, all written feedback will explain the evidence and offer
suggestion(s) for more effective practice(s).
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All observational evidence and forms need to be shared during post-conferences.
o UNANNOUNCED OBSERVATION(S)
 The unannounced observation for school librarian(s), speech therapist(s), and
teaching assistant(s) will be equivalent to series of 2-4 walk-through observations of
5-15 minutes in length.
 The unannounced observation for school psychologist(s) and school guidance
counselor(s) will be conducted during a series of 2-4 walk-through observations of 515 minutes in length in a combination of team meetings, group counseling sessions,
CSE meetings, 504 meetings, RTI meetings, and/or any meetings regarding student
scheduling for academic advisement.
 The unannounced observation for school nurse(s) will be conducted series of 2-4
walk-through observations of 5-15 minutes in length while coordinating health
services during school hours.
 Unannounced observations are to be completed as follows:
 Based on and/or administrator request;
• a pre-observation conference will occur within the ten (10) school days
preceding the observation
• a post-observation conference will occur within ten (10) school days of the
observation
 No unannounced observation will be carried out during the first or last week of the
school year, on the two (2) days prior to a break, or on the two (2) days following a
break; except by written agreement between the NON-MANDATED PERSONNEL
and administrator.
All observational evidence and forms need to be shared during post-conferences.
PROFESSIONAL ARTIFACTS
Professional artifacts will be any combination of the options below determined between the NONMANDATED PERSONNEL and the building administrator during the pre-observation meeting(s).
NON-MANDATED PERSONNEL artifacts supporting the Summative Evaluation will be discussed
during pre- and post-observation meeting(s) and any other mutually agreed upon time. The
building administrator reviewing NON-MANDATED PERSONNEL artifacts must be the same
building administrator that conducted all announced and unannounced observations.
Self-Reflection

Review lesson plans

Review parent communication

Review committee work

Review data analysis

Review community events

Review professional goals

Review student work

Review professional collaboration

Review technology use

Review extra-curricular activities, non-instructional duties

Review professional development, research, educational policies
All artifact materials are personal, and will not be copied, disseminated, or otherwise
made public without the teacher’s written agreement.
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SUMMATIVE EVALUATION
A Summative Evaluation Form will be completed using evidence compiled from all observations
and professional artifacts. This form will be completed using a HEDI scale as described in
Table 1.

Table 1
Standards
for Rating
Categories

Measures of Effectiveness

Highly
Effective

Overall performance and results
exceed District standards.

4

Effective

Overall performance and results meet
District standards.

3

Developing

Overall performance and results need
improvement in order to meet District
standards.

2

Ineffective

Overall performance and results do
not meet District standards.

1

Summative
Evaluation Point
Value
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SCORING PROCESS
Summative Evaluation Score will be determined by calculating an average of all evidence. This
average will be compiled using a HEDI Scale for NON-MANDATED PERSONNEL as described
in Table 1.
Table 2
Highly Effective
Average
Point
Rubric
Score

Effective
Average
Point
Rubric
Score

Developing
Average
Point
Rubric
Score

60

4.00 – 3.79

58

3.49 – 2.95

56

2.49 –1.95

59

3.78 – 3.50

57

2.94 –2.50

55

1.94 – 1.50

THCSD
Other Measures of Teacher Effectiveness (60 pts)
Sample Calculation of Average Rubric Score
Average Rating (Standard 3,4)
Average Rating (Standard 1,2,5,6&7)

2.60
3.00

Average Rubric Score =
2.60 x (31/60) + 3.00 x (29/60) = 1.34 + 1.45 = 2.79
*When calculating Average Rubric Score, round to the
nearest hundredth.
(> or = to .005 round up/ < than .005 round down.)

Point
54
53
52
51
50
49
48
47
46
45
44
43
42
41
40
39
38
37
36
35
34
33
32
31
30
29
28
27
26
25

Ineffective
Average
Rubric
Point
Score
1.49
24
1.48
23
1.47
22
1.46
21
1.45
20
1.445
19
1.44
18
1.43
17
1.42
16
1.41
15
1.40
14
1.39
13
1.38
12
1.37
11
1.36
10
1.35
9
1.345
8
1.34
7
1.33
6
1.32
5
1.31
4
1.30
3
1.29
2
1.28
1
1.27
0
1.26
1.255
1.25
1.24
1.23

Average
Rubric
Score
1.22
1.21
1.20
1.19
1.18
1.17
1.16
1.155
1.15
1.14
1.13
1.12
1.11
1.10
1.09
1.08
1.07
1.06
1.055
1.05
1.04
1.03
1.02
1.01
1.00
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PUPIL SERVICE PROFESSIONAL IMPROVEMENT PLAN (IP)
For a NON-MANDATED PERSONNEL with a composite score of Developing or
Ineffective, the THCSD and the NON-MANDATED PERSONNEL will jointly develop and
implement an Improvement Plan (IP). The THCSD will formulate and implement an IP for the
NON-MANDATED PERSONNEL as soon as practical, but in no case later than ten (10) school
days after the opening of classes in the school year following the school year for which such
NON-MANDATED PERSONNEL’s performance is being measured.
The Parties understand and agree that the sole and exclusive purpose of the IP is the
improvement of professional practice(s). The issuance of an IP is not a disciplinary action. The
IP will be developed in consultation with the NON-MANDATED PERSONNEL. Union
representation will be afforded at the NON-MANDATED PERSONNEL’s request. The THFA
president will be informed prior to the NON-MANDATED PERSONNEL being placed on an IP.
The THFA president can be provided with a copy of the IP, with the consent of the NONMANDATED PERSONNEL.
The IP will be developed, implemented, and monitored in collaboration with the same
building administrator during the school year the IP will be in effect.
An IP will clearly specify:
•
•
•

•
•
•
•
•

Standards chosen for further development (the area(s) in need of improvement)
Performance goals (Action(s) to be taken, expectations, and benchmarks)
Administrator’s Responsibilities (the appropriate differentiated professional development
opportunities, materials, resources, and supports that the District will make available to
assist the NON-MANDATED PERSONNEL, including, where appropriate, the assignment
of a mentor NON-MANDATED PERSONNEL per Collective Bargaining Agreement)
Material(s) & Resource(s) needed
NON-MANDATED PERSONNEL’s Responsibilities
Timeline for Progress (timelines that must be met to achieve an effective rating)
Indicators of Success (how improvement will be measured and monitored; provide for
periodic reviews of progress)
Improvement(s) Made & Documented

The NON-MANDATED PERSONNEL, administrator, and an Association representative (if
requested by the teacher) will meet, according to the schedule identified in the IP, to assess the
effectiveness and appropriateness of the IP, for the purpose of assisting the teacher to achieve
the goals set forth in the IP. Based on the outcome of this assessment, the IP will be modified
accordingly.
A NON-MANDATED PERSONNEL who believes that the terms of an IP are arbitrary,
unreasonable, or inappropriate may submit an appeal to the Superintendent. If the THCSD has
failed to meet its obligation to properly implement the terms of the IP, the IP will be deemed
invalid.
All costs associated with the implementation of an IP including, but not limited to, tuition,
fees, books, and travel will be borne by the THCSD in their entirety.
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PUPIL SERVICE PROFESSIONAL IMPROVEMENT PLAN
Pupil Service Professional

Composite Score

Position

Score
Breakdown
Date(s)

Supervising Administrator

Pre-conference

Observation(s)

Meeting Date(s)
Standards
Chosen for
Further
Development

Action(s) to be
Taken

Supervising
Administrator’s
Responsibilities

Materials &
Resource
Needed

Post-conference

Other
NONMANDATED
PERSONNEL’s
Responsibilities

Timeline
for
Progress

Indicators of
Success

Supervising Administrator’s Signature:

Date:

Pupil Service Professional’s Signature:

Date:

Representative/Witness Signature:

Date:

Improvements
Made and
Documented

Or NON-MANDATED PERSONNEL’s Signature Waiving Representation:
Date:
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APPEALS PROCESS
The purpose of the appeal process is to aid in the improvement of the educational program at
THCSD. The following appeal process is designed to further this goal. The burden of proof
for the evidence used to complete a Summative Evaluation resulting in a composite score of
Developing or Ineffective is on the evaluating building administrator.
Process:
Level 1: The NON-MANDATED PERSONNEL must forward a completed Evaluation
Appeals Form to her/his evaluating building administrator within five (5)
school days of receipt of the evaluation. The NON-MANDATED
PERSONNEL and the evaluating building administrator will have a meeting
within five (5) school days to discuss the appeal. The NON-MANDATED
PERSONNEL may request THFA representation. The meeting will be to
discuss areas being appealed identified in the Evaluation Appeal. The
evaluating building administrator will respond in writing to the NONMANDATED PERSONNEL within five (5) school days of the Level 1 appeals
meeting. In the event a Level 1 appeal is not resolved to the NONMANDATED PERSONNEL’s satisfaction, the NON-MANDATED
PERSONNEL must forward a Level 2 Evaluation Appeal Form to the
Superintendent and THFA President within five (5) school days to move to
Level 2.
Level 2: After receiving an Evaluation Appeal Form Level 2 from the NONMANDATED PERSONNEL with the Level 1 findings, the Superintendent
and THFA President will charge the Appeals Committee to hold a
conference within five (5) school days of receipt. The Appeals Committee
will be given five (5) school days to meet and render their decision by
majority vote. The Appeals Committee will issue its findings to the
Superintendent, THFA President, the NON-MANDATED PERSONNEL and
the evaluation building administrator within five (5) school days of that
conference. The Appeal’s Committee will be final and binding upon the
parties.

If at any point a deadline is missed by the NON-MANDATED PERSONNEL the process
will be considered procedurally invalid and cannot be grieved. If at any point a
deadline is missed by the District the process will be moved to the next level.

74

Pupil Service Professional Evaluation Appeals Form
Level 1:
•
•

Review the Evaluation Appeals process
Attach the observation being appealed and any supporting documentation for review.

1. Evaluation Appeal Information
By submitting this evaluation appeal form, I request the Evaluating Administrator review the evaluation
attached to determine if the evaluation in question should be affirmed or overturned.
Name

Position:

Date of Observation(s):

Date Appeal Submitted:

Evaluating Administrator Name:
2. Rating being appealed:
Developing

Ineffective

What do you believe the rating should have been?
Highly effective

Effective

Developing

Explain why you believe the observation should be reviewed:

Level 2:
• Submit the signed and completed form to the Superintendent and the THFA President within
five (5) school days of receiving of Level 1 findings.
• Attach the Level 1 findings, and any supporting documentation for committee review.

Evaluation Appeal Information
By submitting this evaluation appeal form, I request the Appeals Committee review the evaluation
attached to determine if the evaluation in question should be affirmed or overturned.
Name
Date of Observation:

Position:
Date Level 2 Appeal Submitted:

Evaluating Administrator Name:
Appeals Committee Members
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PUPIL SERVICE PROFESSIONALS: Observation Form A
Pupil Service Provider:
School:
Grade/Setting:
Time:

Date of Observation:
Announced

Unannounced

Evaluator:

Standards Demonstrated
Professional Expertise
Preparation and Program Planning
Knowledge of Student Needs
Interaction with Students
Delivery of Services
Student Assessment
Collaboration
Professional Responsibilities
Objective:
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Evaluator’s Notes:

Strengths:

Suggested Areas For Improvement:

Conclusion:

Teacher Comment:

Signature of Administrator

Date

Signature of Provider

Date
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Pupil Service Professionals Summative Evaluation Form (To be used with Observation Form A)
H- Highly Effective = 4

School:

Name:
Administrator:

E – Effective = 3

Date:

D – Developing = 2
School Psychologist
I –Ineffective = 1
School Guidance Counselor
Professional Expertise:

H

E

D

I

Demonstrates clear foundations of knowledge for effective practice
Participates in professional development activities to improve knowledge and skills
Implements knowledge and skills acquired through ongoing professional development
Knowledge about community agencies and resources
Promotes positive self-esteem, personal growth, and self understanding
Promotes effective listening, conflict resolution, and group facilitation skills
Actively participates on relevant teams
Comments:
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Preparation and Program Planning

H

E

D

I

H

E

D

I

Maintains thorough records and utilizes them for program planning
Manages time effectively and provides services on schedule
Assesses needs, sets goals, and formulates action plans
Maintains ongoing dialogue with administrators and colleagues in preparation for
program planning and delivery of services
Comments:

Knowledge Of Students Needs
Uses appropriate diagnostic and assessment procedures to determine and structure
services
Views students holistically while recognizing individual differences (e.g., cultural
influences, cognitive functioning, social skills)
Assists students to achieve academic and personal growth
Works with students on an individual/group basis toward resolution of personal
problems (e.g., home and family relations, health, emotional adjustments) as they
affect educational functioning
Comments:

79

Interaction With Students

H

E

D

I

Promotes a safe, confidential setting in which students present their needs and
concerns
Communicates empathy, encouragement, and understanding of the student’s needs
Demonstrates respect for the uniqueness of each student
Applies a variety of approaches to successfully reach students
Interactions reflect an understanding of student’s needs
Remains readily available to students
Comments:
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Delivery of Services

H

E

D

I

Provides professional services in a coordinated, organized and effective manner
Effectively delivers the following services:
• Consultation- communicates with all relevant members of the school community
• Assessment – assesses all aspects of a problem/situation, and uses that information to
formulate an intervention plan
•

Intervention – uses appropriate intervention processes and techniques

Evaluation – monitors, adjusts, evaluates services; when appropriate follows up with
individual/groups to monitor progress
Provides written documentation of services when appropriate
When appropriate, makes presentations to school board, committees, and/or at conferences
•

Comments:

Student Assessment:

H

E

D

I

Uses a variety of appropriate instruments, procedures, and techniques (e.g.,
interviews, observations, record review, standardized and non-standardized tools,
analysis of test data) to gather information in an efficient, non-intrusive manner
Is through, yet efficient, in the use of testing procedures with students
Comments:
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Collaboration:

H

E

D

I

Shares materials, information, and expertise with colleagues when appropriate
Consults and communicates in a timely manner with colleagues, administrators,
students, and parents
Seeks input from teachers and staff in making decisions
Regularly models and/or facilitates resolution of issues
Works towards resolving conflicts at the lowest possible level
Collaborates with, acts as liaison to and/or makes referrals to outside agencies
Provides information and consultation to the larger community regarding health and
educational issues
Comments:
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Professional Responsibility:

H

E

D

I

Adheres to professional codes of Ethics
Maintains professionalism through all interactions
Maintains confidentiality of student information and shares with others on a “need to
know” basis
Establishes priorities for, and participation in, professional development activities
Participates in in-service training and conferences to extend knowledge base
Stays informed of, and develops, skills in new intervention techniques, assessment
procedures, and other advances in the field
Maintains an organized, functional, and up to date office/center
Maintains active membership in professional organizations, reads professional
literature, and discusses professional issues with colleagues
Adheres to federal and state laws and regulations related to professional practices
and education, child protection and confidentiality
Advocates for the best practices of the profession
Is punctual and efficient
Comments:

Summative Evaluation Average:

Conversion Score:
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Strengths:

Suggested Areas of Improvement:

Conclusion:

Teacher Comment:

Signature of Administrator

Date

Signature of Pupil Personnel Professional

Date
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SERVICE PROVIDER OBSERVATION FORM: Observation Form B
Service Provider:
Position:
School:
Grade/Setting:
Date of Observation:

Time:
Announced

Unannounced

Evaluator:
Standards Demonstrated
Professional Expertise
Preparation and Program Planning
Class/Student Management
Delivery of Instruction
Collaboration
Professional Responsibilities

Objective:
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Evaluator’s Notes:

Strengths:

Suggested Areas For Improvement:

Conclusion:

Teacher Comment:

Signature of Administrator

Date

Signature of Provider

Date
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Teaching Assistant Summative Evaluation Form (To be used with Observation Form B)

H- Highly Effective = 4

Name:

E – Effective = 3

Administrator:

School:

D – Developing = 2

Date:

I –Ineffective = 1
Professional Expertise:

H

E

D

I

H

E

D

I

Demonstrates clear foundations of knowledge for effective practice
Participates in professional development activities to improve knowledge and skills
Implements knowledge and skills acquired through ongoing professional development
Promotes positive self-esteem, personal growth, and self understanding
Actively participates on relevant teams
Comments:

Class/Student Management
Utilizes physical resources to create a safe, useful, learning environment
Demonstrates clear student conduct standards and monitors student behavior in a
manner that creates mutual respect.
Comments:
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Preparation and Program Planning

H

E

D

I

H

E

D

I

Maintains thorough records and utilizes them for program planning
Manages time effectively and provides services on schedule
Assesses needs, sets goals, and formulates action plans
Maintains ongoing dialogue with administrators and colleagues in preparation for
program planning and delivery of services
Instruction is well defined and clearly organized; adequate time has been allotted for
activities.
Materials and supplies are handled efficiently and distributed without interrupting the
instructional flow.
Comments:

Delivery of Instruction
Directions/Instructions are delivered in a clear and appropriate manner.
Demonstrates a knowledge of developmental needs
Provides timely, focused feedback in response to student’s questions, concerns
Demonstrates appropriate pacing of the lesson.
Provides written documentation of services when appropriate
Comments:
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Collaboration:

H

E

D

I

H

E

D

I

Shares materials, information, and expertise with colleagues when appropriate
Consults and communicates in a timely manner with colleagues, administrators, and
students
Seeks input from teachers and staff in making decisions
Participates in Team Meetings as required and needed
Comments:

Professional Responsibility:
Maintains professionalism through all interactions
Maintains confidentiality of student information and shares with others on a “need to
know” basis
Establishes priorities for, and participation in, professional development activities
Participates in in-service training and conferences to extend knowledge base
Stays informed of, and develops, skills in new intervention techniques, assessment
procedures, and other advances in the field
Maintains an organized, functional, and up to date office/center
Is punctual and efficient
Comments:

Summative Evaluation Average:

Conversion Score:
89

Strengths:

Suggested Areas of Improvement:

Conclusion:

Teacher Comment:

Signature of Administrator

Date

Signature of Pupil Personnel Professional

Date
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Speech/Language Pathologist Summative Evaluation Form (To be used with Observation Form B)

H- Highly Effective = 4

Name:

E – Effective = 3

Administrator:

School:

D – Developing = 2

Date:

I –Ineffective = 1
Professional Expertise:

H

E

D

I

Demonstrates clear foundations of knowledge for effective practice
Participates in professional development activities to improve knowledge and skills
Implements knowledge and skills acquired through ongoing professional development
Knowledge of Community agencies and resources
Promotes positive self-esteem, personal growth, and self understanding
Actively participates on relevant teams
Comments:
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Preparation and Program Planning

H

E

D

I

H

E

D

I

Maintains thorough records and utilizes them for program planning
Manages time effectively and provides services on schedule
Assesses needs, sets goals, and formulates action plans
Maintains ongoing dialogue with administrators and colleagues in preparation for
program planning and delivery of services
Lessons reflect an understanding of prerequisite knowledge and relationships among
topics and concepts.
All of the materials and learning activities support the stated objectives, and reflect
varying learning needs, speeds and styles.
Lesson structure is well defined and clearly organized; adequate time has been
allotted for activities.
Materials and supplies are handled efficiently and distributed without interrupting the
instructional flow.
Comments:

Class/Student Management
Utilizes physical resources to create a safe, useful, learning environment
Demonstrates clear student conduct standards and monitors student behavior in a
manner that creates mutual respect.
Comments:
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Delivery of Instruction

H

E

D

I

H

E

D

I

Directions/Instructions are delivered in a clear and appropriate manner.
Instructional Strategies are appropriate and linked to prior knowledge, experience,
strengths, and weaknesses
Demonstrates a knowledge of developmental needs
Provides timely, focused feedback in response to student’s questions, concerns
Demonstrates appropriate pacing of the lesson.
Provides written documentation of services when appropriate
Comments:

Collaboration:
Shares materials, information, and expertise with colleagues when appropriate
Consults and communicates in a timely manner with colleagues, administrators,
students, and parents
Seeks input from teachers and staff in making decisions
Participates in Team Meetings as required and needed
Comments:
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Professional Responsibility:

H

E

D

I

Adheres to professional codes of Ethics
Maintains professionalism through all interactions
Maintains confidentiality of student information and shares with others on a “need to
know” basis
Establishes priorities for, and participation in, professional development activities
Participates in in-service training and conferences to extend knowledge base
Stays informed of, and develops, skills in new intervention techniques, assessment
procedures, and other advances in the field
Maintains an organized, functional, and up to date office/center
Is punctual and efficient
Comments:

Summative Evaluation Average:

Conversion Score:

94

Strengths:

Suggested Areas of Improvement:

Conclusion:

Teacher Comment:

Signature of Administrator

Date

Signature of Pupil Personnel Professional

Date
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School Librarian Summative Evaluation Form (To be used with Observation Form B)
H- Highly Effective = 4
Name:
Administrator:

School:

E – Effective = 3

Date:

D – Developing = 2
I –Ineffective = 1

Professional Expertise:

H

E

D

I

Demonstrates clear foundations of knowledge for effective practice
Participates in professional development activities to improve knowledge and skills
Implements knowledge and skills acquired through ongoing professional development
Knowledge of Community agencies and resources
Promotes positive self-esteem, personal growth, and self understanding
Actively participates on relevant teams
Comments:
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Preparation and Program Planning

H

E

D

I

H

E

D

I

Maintains thorough records and utilizes them for program planning
Manages time effectively and provides services on schedule
Assesses needs, sets goals, and formulates action plans
Maintains ongoing dialogue with administrators and colleagues in preparation for
program planning and delivery of services
Lessons reflect an understanding of prerequisite knowledge and relationships among
topics and concepts.
All of the materials and learning activities support the stated objectives, and reflect
varying learning needs, speeds and styles.
Lesson structure is well defined and clearly organized; adequate time has been
allotted for activities.
Materials and supplies are handled efficiently and distributed without interrupting the
instructional flow.
Comments:

Class/Student Management
Utilizes physical resources to create a safe, useful, learning environment
Demonstrates clear student conduct standards and monitors student behavior in a
manner that creates mutual respect.
Comments:
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Delivery of Instruction

H

E

D

I

H

E

D

I

Directions/Instructions are delivered in a clear and appropriate manner.
Instructional Strategies are appropriate and linked to prior knowledge, experience,
strengths, and weaknesses
Demonstrates a knowledge of developmental needs
Provides timely, focused feedback in response to student’s questions, concerns
Demonstrates appropriate pacing of the lesson.
Provides written documentation of services when appropriate
Comments:

Collaboration:
Shares materials, information, and expertise with colleagues when appropriate
Consults and communicates in a timely manner with colleagues, administrators,
students, and parents
Seeks input from teachers and staff in making decisions
Participates in Team Meetings as required and needed
Comments:
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Professional Responsibility:

H

E

D

I

Adheres to professional codes of Ethics
Maintains professionalism through all interactions
Maintains confidentiality of student information and shares with others on a “need to
know” basis
Establishes priorities for, and participation in, professional development activities
Participates in in-service training and conferences to extend knowledge base
Stays informed of, and develops, skills in new intervention techniques, assessment
procedures, and other advances in the field
Maintains an organized, functional, and up to date office/center
Is punctual and efficient
Comments:

Summative Evaluation Average:

Conversion Score:

99

Strengths:

Suggested Areas of Improvement:

Conclusion:

Teacher Comment:

Signature of Administrator

Date

Signature of Pupil Personnel Professional

Date

100

SCHOOL NURSE OBSERVATION FORM: Observation Form C
School Nurse:
School:
Grade/Setting:
Time:

Date of Observation:
Announced

Unannounced

Evaluator:

Standards Demonstrated
Professional Responsibilities
Preparation and Program Planning
Knowledge of Student Needs
Interaction with Students
Delivery of Services

Objective:
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Evaluator’s Notes:

Strengths:

Suggested Areas For Improvement:

Conclusion:

Teacher Comment:

Signature of Administrator

Date

Signature of Provider

Date
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School Nurse Summative Evaluation Form (To be used with Observation Form C)
Name:
Administrator:

H- Highly Effective = 4

School:

E – Effective = 3
D – Developing = 2

Date:

I –Ineffective = 1
Criteria For Performance Evaluation:

Knowledge in health care field Specifically addressing needs of school age children
Coordinates health services for the school district
Works with school physician about procedures governing the exclusion or
readmission of students with infections or contagious diseases
Cooperates with guidance and psychological services, instructional, and
administrative personnel in addressing special needs of students
Serves as liaison between the school, home and physicians regarding health and
attendance problems
Assists in attendance matters
Maintains all student health records
Adheres strictly to keeping health records confidential
Comments:

H

E

D

I

Criteria For Performance Evaluation:
Conducts routine tests for hearing, vision, height, weight and scoliosis
Assists with the control of communicable diseases
Completes and reviews accident forms
Provides relevant health information to students, teachers and principals, excluding
those matters that would violate confidentiality
Informs instructional staff and office personnel of students who require special care or
considerations as a result of health problems- excluding those matters that would
violate confidentiality
Administers first aid and contacts home, as appropriate, in the event of student illness
or injury
Advises parents of the availability of community, state and other health services
Encourage parents to secure remedial care for children found to be in need of such
care
Participates in school and community health councils
Keep current with health care trends
Comments:

H

E

D

I

Knowledge Of Students Needs

H

E

D

I

H

E

D

I

Uses appropriate diagnostic and assessment procedures to determine and structure
services
Views students holistically while recognizing individual differences (e.g., cultural
influences, cognitive functioning, social skills)
Assists students to achieve academic and personal growth
Works with students on an individual/group basis toward resolution of personal
problems (e.g., home and family relations, health, emotional adjustments) as they
affect educational functioning
Comments:

Interaction With Students
Promotes a safe, confidential setting in which students present their needs and
concerns
Communicates empathy, encouragement, and understanding of the student’s needs
Demonstrates respect for the uniqueness of each student
Applies a variety of approaches to successfully reach students
Interactions reflect an understanding of student’s needs
Remains readily available to students
Comments:

Delivery of Services

H

Provides professional services in a coordinated, organized and effective manner
Effectively delivers the following services:
• Consultation- communicates with all relevant members of the school
community
• Assessment – assesses all aspects of a problem/situation, and uses that
information to formulate an intervention plan
•

Intervention – uses appropriate intervention processes and techniques

Evaluation – monitors, adjusts, evaluates services; when appropriate
follows up with individual/groups to monitor progress
Provides written documentation of services when appropriate
•

When appropriate, makes presentations to school board, committees, and/or at
conferences
Comments:

Summative Evaluation Average:

Conversion Score:

E

D

I

Strengths:

Suggested areas of improvement:

Conclusion:

Teacher Comment:

Administrator’s Signature

Date

School Nurse Signature

Date

